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executive summary
INTRODUCTION
Recent occurrences across Canadian university campuses have demonstrated that racism is
pervasive in our institutions of higher education. Though these institutions pride themselves on
publicized statements of diversity and existence of equity policies, such actions have functioned
to conceal problems of racism and representation, as racialized and Indigenous educators and
students continue to be denied access to and equity within the academy.
Canadian classrooms, institutions and communities comprise students and educators from
diverse cultures and backgrounds. Such diversity requires that educators and learners possess the
ability to prevent issues of racism, and to recognize and attend to situations when they arise.
While many degree programs do not require students to explore racism and decoloniality, when
difficult topics are introduced in the classroom, persistent challenges emerge for educators and
students that necessitate further examination and response.
In this vein, researchers from the University of Calgary’s Faculty of Social Work (FSW) have
undertaken a pilot project to explore the experiences of race and racism among social work
educators and students. The aim was to develop and evaluate the effectiveness of an anti-racism
pedagogical workshop for post-secondary settings and provide recommendations for positive
change. This project intended to understand and attend to issues of racism and discrimination in
teaching and learning within FSW, to improve the experiences of racialized and Indigenous
educators and students, to better equip non racialized counterparts to understand and respond
to occurrences and impacts of racism, and to support anti-racism education within and beyond
post-secondary environments.
This project addresses a gap in existing research by exploring student interactions and
experiences of racism alongside those of faculty members and educators. The call for research in
this area is not new, however, the timing of this project is opportune. Recent events around the
globe highlight that segments of society have hit the tipping point of tolerance and expect
change to happen. This project takes up both inquiry and action to develop an effective antiracism pedagogical workshop to support teaching and learning in the post- secondary context. In
addition to reporting the key findings, the researchers offer recommendations for content,
delivery, and sustaining anti-racism education in the FSW and the broader post-secondary
institution. At the time of writing this report, this initiative may be one of the initial investigations
conducted in a Canadian faculty or school of social work.

METHODOLOGY
This study was carried out in three phases. In Phase I, researchers recruited educators, students,
and recent alumni from FSW to participate in interviews exploring their experiences with racism
in the post-secondary context. In Phase II, social work educators, students, and recent alumni
were invited to participate in online (due to Covid-19 restrictions) anti-racism education
workshops informed by findings from Phase I. Participation in Phase II was not contingent on
participation in Phase I. In addition to the workshops, consenting participants completed preand post-workshop surveys on racism. The Phase III follow-up evaluation survey took place two
months post-workshop to determine the extent to which participants used the knowledge and
skills acquired from the workshop. Results from Phase III were used to support the quality and
effectiveness of the workshop and to inform recommendations.
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FINDINGS
Several key findings arose from this project:

(1) There is a lack of understanding about racism and anti-racism within the FSW. There is a need and a desire
by both educators and students to understand anti-racism and how to properly address it inside and outside
the classroom.
(2) Currently, racism is not being efficiently or effectively dealt with in the FSW. Many students and educators
are struggling with how, where, and when to deal with racism properly.
(3) There is a lack of training, resources, and overall support to learn about anti-racism and address racism
inside and outside the classroom.
(4) The experiences of racialized, Indigenous, and Black students and educators are poorly acknowledged,
validated, and supported in the academic system (e.g., within classroom settings and during merit reviews).
(5) Engagement with knowledge and alternative ways of knowing are not consistently and thoroughly included
in the course content. This includes within curricula, presentations, books, journals, and class discussions.

RECOMMENDATIONS
Recommendations are provided in three categories: Curriculum & Profession, Workshops & Training, and Senior
Administration.
Curriculum & Profession:

(1) Thoughtful development, delivery and evaluation of curricula are necessary to engage in critical and antiracist perspectives in the professional and educational spheres of social work.
Workshops & Training:

(2) Develop and implement ongoing training opportunities to support students and educators through
effective facilitation, content, and praxis.
(3) For training and courses, ensure curriculum examines terms and concepts used in anti-racist discourse,
while emphasizing the importance of understanding how language serves to interrupt or perpetuate racist
ideologies.
(4) Recognizing that racism often manifests in the classroom and field in unpredictable and challenging ways,
anti-racism education and training for educators should carefully consider content focus, training structure,
delivery, and facilitation.
Senior Administration:

(5) It is the responsibility of senior administration to develop a responsive, multi-level action plan and provide
the leadership to identify and addresses issues of racial representation and discrimination within the Faculty
environment that improve the experiences of racialized educators, staff, and students.
(6) Create mechanisms to understand the impact across the recommendations, particularly what is and what is
not working, and how to improve and advance these changes.

CONCLUSION

Implicit and explicit racism within post-secondary institutions is challenging the educational and professional
pursuits of students and educators alike. This project focused on the knowledge and experiences of race and
racism within the Faculty of Social Work at the University of Calgary. While started in Fall 2019, international
events surrounding racism in Spring 2020, specifically the Black Lives Matter movement, highlight the timeliness
of its undertaking and the need for more research and action.
Researchers on this project found that students and educators in FSW have a desire to learn more about race and
racism. Participants want to know how to acknowledge and address it in the classroom, the field and the
community. Unfortunately, they feel as though Faculty administration is doing a poor job of preparing them for
these situations. By including intentional and engaging content in course curricula, as well as offering more
training, resources, and supports such as clear-cut policy on how racism will be dealt with, FSW could be a leader
on normalizing discussions around race and racism within the broader University of Calgary campus, and postsecondary institutions across the country.
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background
INTRODUCTION
This report presents the findings of a research project
exploring the experiences of racism among social work
educators and students at the University of Calgary. The
intention was to understand and respond to issues of
racism and discrimination in teaching and learning by
developing and evaluating the effectiveness of an antiracism pedagogical workshop for use in post-secondary
settings. Findings and recommendations aim to: (1)
improve the experiences of racialized and Indigenous
educators and students, (2) better equip non-racialized
counterparts to understand and respond to occurrences
and impacts of racism, and (3) support anti-racism
education within and beyond postsecondary environments.
This study was carried out in three phases. In Phase I,
researchers recruited educators, students, and recent
alumni from the Faculty of Social Work (FSW) at the
University of Calgary to participate in interviews exploring
their experiences with racism in the post-secondary
context.
In Phase II, social work educators, students, and recent
alumni across all FSW regions* were invited to participate in
anti-racism education workshops informed by findings
from Phase I. Workshop participants completed pre- and
post-workshop surveys to evaluate the effectiveness of the
workshop.
In Phase III, participants completed a follow-up evaluation
two months post-workshop to determine the extent to
which participants used the knowledge and
skills
acquired from the workshop. Results from Phase III were
used to support the quality and effectiveness of the
workshop for future delivery.
In each phase of this project, the research team gathered
and analyzed data. This report presents key findings from
the analysis, providing recommendations for content,
delivery, and possibilities for sustaining anti-racism
education. This is done across the following sections: (1)
Methodology, (2) Findings, (3) Recommendations,
(4)
Conclusion, and (5) Appendices.

The purpose of this project was to develop an
effective anti-racism pedagogical workshop that
could be applied in post-secondary settings.
The objectives included:
1) To understand the experiences of FSW
educators and students in relation to racism in
the classroom.
2) To develop an anti-racism education
workshop based on these experiences.
3) To evaluate this workshop to support learning
and application in daily practice.

CONTEXT
This project began in 2019 in response to long-standing
calls from scholars, educators and students to examine and
address issues of racism in higher education. The
timeliness and relevance of this research was amplified by
the more recent widespread attention paid to issues of
racism and anti-racism. On March 11, 2020, the World
Health Organization (WHO) assessed Covid-19 as a global
pandemic. In the midst of a global health crisis, on May 25,
2020, the world witnessed the death of George Floyd at
the hands of a White police officer in Minneapolis,
Minnesota. The widely circulated video footage of his
death propelled protest and unrest under the banner of
Black Lives Matter (BLM), calling for racial justice and an
end to the unlawful and unjust policing of Black lives and
bodies. At the time of writing, protests and calls for justice
continued to span borders. The memories of George Floyd,
Breonna Taylor, Ahmaud Arbery, Trayvon Martin, Mike
Brown, and the many others who came before and
after, sustain the calls for collective responsibility to name,
mark, and respond to racial injustice around the globe.

POST-SECONDARY
Recent occurrences across Canadian university campuses
have demonstrated that racism is pervasive in our
institutions of higher education (Henry et al., 2017). Though
these institutions have prided themselves on publicized
statements of diversity and existence of equity policies,
such actions have functioned to conceal problems of
racism and representation (Ahmed, 2012), as racialized and
Indigenous educators and students continue to be denied
access to and equity within the academy (Henry et al.,
2017).

Commencing in 2019, this project was led by a team of researchers and supported by key stakeholders connected to the University of Calgary. This
research was made possible through funding received from the Anti-Racism Community Grant Program awarded by Alberta Culture and Tourism
and the Faculty of Social Work at the University of Calgary.
*FSW regions include: Calgary, Edmonton, Lethbridge regions and online education programs offered throughout Alberta.
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The ineffectiveness of such initiatives can be partly
attributed to the maintenance of structural barriers
and practices of discrimination and exclusion that
function through “everyday values, norms, discourse,
and practices within dominant White, Anglocentric,
Eurocentric, and racialized culture" (Henry & Tator,
2009, p. 3). Though Canadians are currently witnessing
an increased awareness to issues of race and racism in
the academy and society, the pace at which change
occurs, determinations of "feasibility" and resistance to
transforming the values and norms that institutions
are built upon, will determine the possibilities for antiracist change and the impact on racialized and
Indigenous educators and students.

Having lived experience with overt and covert racism,
the classroom may also be a space where they
experience discrimination, endure settler colonial
logics and narratives, are made to disclose personal
experiences, and have been expected to represent
perspectives of entire racial groups (Baskin, 2005;
Burke, 2019; Deepak & Biggs, 2011; Garran &
Rasmussen, 2014). These students may have been
pressured into silence, or should they speak up or
resist, it may have been at the risk of humiliation or
being perceived as disruptive (Chinnery, 2008). This is
an isolating and unjust expectation for those trying to
resist further marginalization in the classroom, let
alone in society.

Educators and students alike have confirmed that the
existence of racism in its explicit and subtle forms
have
contributed
to
and
have
perpetuated
institutional and structural racism. It is important to
recognize that the experiences of racialized and
Indigenous educators continue to be shaped by the
current context and ideologies of neoliberalism and
Whiteness in the Canadian academy that seek to
evaluate
their
scholarly
contributions
and
membership through the articulation of notions of
individualism, merit, competition, and diversity (Henry
et al., 2017). They not only have to challenge and resist
their own marginalization, but also that of the
racialized and Indigenous educators and students
they mentor and teach, as well as the knowledge they
produce (Goitom, 2019; Henry et al., 2017). In terms of
curriculum, several issues have been continually
raised: (1) the prevalence of courses that focus on
Eurocentric issues, (2) the need to hire educators who
can teach courses on race, racism, decolonization and
Indigeneity, (3) the lack of specific courses on antiracism, and (4) the need for mandatory inclusion of
anti-racism education in curricula (Henry et al., 2017;
Yee & Wagner, 2013).

Racism and discrimination have a significant impact
on all members of society. With rapid globalization,
our classrooms, institutions and communities are
becoming
increasingly
varied,
requiring
that
educators and learners be well-versed and have the
ability to address issues of systemic racism in a
changing society. “At every level, our universities must
become responsible, accountable, and answerable to
the diverse constituencies within its walls, as well as
the racialized and Indigenous communities within
Canadian society" (Henry & Tator, 2009, p. 17). Though
there exists a significant body of scholarship that has
explored issues of equity and diversity within the
university
context,
it
remains
critical
that
administrators gain a better understanding of
student and educator experiences in this changing
context in order to address issues of racism in higher
education. Such an undertaking requires differing
perspectives on knowledge and education.

While many degree programs do not require students
to explore issues of racism and decoloniality, when
difficult knowledges are introduced in the classroom,
persistent challenges have emerged for educators and
students that necessitate further examination and
response. Racialized, Indigenous, non-racialized,
experienced, and newly hired faculty have been
confronted with classroom challenges that have
included student resistance, pressure to respond to
discriminatory situations/comments, and managing
classroom dynamics to avoid problematic racial
dichotomies (Collins et al., 2000; Poitras Pratt &
Hanson, 2020; Pon, 2007; St Denis & Schick, 2003).
Engaging in discussion and learning about racism can
evoke resistance and discomfort in non-racialized
students when confronted with their own privileges
and/or implication in racism (Boler & Zembylas, 2003;
Deepak & Biggs, 2011; Chand et al., 2002; Jeffery, 2005;
Poitras Pratt & Hanson, 2020; Solomona et al., 2005).
For racialized and Indigenous students, similar
feelings may have arisen.

While research in this area has tended to capture the
experiences of educators, there is a paucity of
research that also considers the experiences of
students.
This project addressed this gap by
exploring student interactions and experiences of
racism alongside those of faculty members and
educators. It is important to recognize that this
project builds upon the work of scholars, educators,
and activists who have long called for action to
address issues of racism within higher education. This
project takes up both inquiry and action to develop
an effective anti-racism pedagogical workshop to
support teaching and learning in the post-secondary
context. At the time of writing this report, this
initiative may be one of the initial investigations
conducted in a Canadian faculty or school of social
work.

7

methodology
Researchers employed a mixed methods design carried out in three phases: (1) in-depth, semi-structured interviews,
(2) anti-racism workshops and pre- and post- evaluation, and (3) follow-up evaluation. Individual interviews, surveys,
and observational data from anti-racism workshops were used as the basis for recommendations.
Critical Race Theory (CRT) informed this project. This stance acknowledges the legitimacy and value of lived
experiences of historically oppressed groups and offers an intersectional understanding of how multiple social
identities interact with societal structures (Golpadas, 2013).
An advisory committee was established to offer guidance and feedback on workshop design, curriculum integration,
knowledge translation, and dissemination. Committee members were selected based on content area and
methodological expertise, and commitment to advancing social work education.
Fourteen students and ten educators* participated in Phase I. This included four undergraduate students, seven
graduate students, three alumni, two faculty members, four sessional instructors, and four field instructors. Selective
participant demographics are presented in Table 1 below. Demographic information was collected as open-ended
questions, therefore, a variety of answers are presented. Five students and seven educators described additional social
identities that are not included in the table below, encompassing: marital status, socio-economic status, age, religion,
and rural upbringing.

phase i
Researchers conducted in-depth semi-structured qualitative interviews with educators and students at the University
of Calgary’s FSW in Calgary. Interviews were audio recorded. Students included both part-time and full-time
undergraduate and graduate students currently enrolled in the FSW and recent alumni who completed their social
work education within the past 18 months. Educators included faculty members, sessional, and field instructors
currently teaching or had taught in the FSW within the past 12 months.
Interviews were conducted in-person or by phone based on convenience for participants. Interviews explored
participant experiences with instances of overt and covert racism within the post-secondary context, as well as
subsequent responses to addressing these issues. The research team analyzed these interviews to identify emergent
themes to inform the core focus areas to be addressed in the workshop.

phase ii
Researchers invited educators and students from the FSW to participate in two separate anti-racism education
workshops that were informed by findings from Phase I. Participation in these workshops was open to all FSW
educators and students across all regions; the ability to participate in these workshops did not depend on prior
interview participation. Workshops covered topics related to racism in higher education as well as anti-racism
education and practice. They intended to offer participants space and opportunity to reflect on the teaching and
learning environments. Pre- and post-workshop online surveys assessed impact on participant knowledge and
attitudes towards race and racism in the FSW. Students and educators completed identical pre- and post-workshop
surveys. The research team offered two separate workshop cohorts for educators and students, alike. Workshops took
place over two days with each session lasting two hours. At least one research team member attended each workshop
to observe in order to develop field notes to evaluate and improve the delivery of the workshop as needed. After each
workshop, facilitators and research team members met to debrief, discuss, and identify potential changes for
upcoming and future sessions.
Each workshop had a capacity of 15 participants per group (total of 30 students and 30 educators). Twenty-eight
students and 27 educators participated. Of the 28 student participants, 27 responded to the pre-workshop survey and
20 responded to the post-workshop survey. Twenty-seven educator participants responded to the pre-workshop
survey and 21 responded to the post-workshop survey.

*Note that quotes from educators that participated in Phase I are not identified as faculty members, sessionals, or field instructors in an effort
to preserve the anonymity of participants.
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phase iii
Consent to participate in this phase was extended to all FSW educators and students who participated in Phase II.
Researchers administered an online follow-up evaluation 8-weeks post-workshop to determine the extent to which
participants used the knowledge and skills acquired from the sessions. Results from the Phase III survey were used to
support the quality and effectiveness of the workshop. The original timeline of this project sought to align with
university course start dates in September, January and May. All survey responses were linked across the pre, post, and
follow-up surveys to determine how and to what extent participants used the knowledge and skills from the
workshops.
Thirteen out of 28 student participants and 14 of 27 educator participants completed the follow-up survey.

TABLE 1. SOCIAL POSITIONING/LOCATION

1

In Phases I and II, participants were asked an open-ended question to describe their social positioning and location.
Responses to this question were based on individual perception, comfort, and understanding of the question at the
time. In some cases, participant numbers across identity dimensions do not fully reflect all aspects of identity. For
example some participants did not describe (dis)ability, age, or class, and not all participants identifying as male or
female made specific reference to their gender.
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analysis
The research team employed an inductive approach to analysis informed by CRT. Educator and student interviews
conducted in Phase I were analyzed to explore how participants understood racism and anti-racism, and how they
named, witnessed, experienced, and responded to instances of racism in social work education. This approach takes
into consideration the presence of racism as understood by participants, the absence of racial analysis in their
experiences, as well as the operation of Whiteness that serves to conceal, maintain, and reproduce dominance.
Existing research and scholarship on racism in higher education affirmed the themes emerging from this analysis.
Researchers transcribed, anonymized, and analyzed interviews to identify overarching themes and subthemes that
informed the content, design, and delivery of the workshops offered in Phase II. Additionally, these themes are
reflected in the recommendations are presented in this report.
Braun and Clarke’s (2017) conceptualization of thematic analysis guided the analysis of interviews. These authors
remarked, “thematic analysis is a method for identifying, analyzing, and interpreting patterns of meaning (themes)
within qualitative data” (Braun & Clarke, 2017, p. 297). Prior to analysis, each of the four research team members
received copies of the interview transcriptions and reviewed them to become familiar with the content of the
sessions.
The team analyzed student participant transcripts first. Educator interviews followed the same analysis process.
Transcripts were divided amongst the four team members, where at a minimum, two researchers reviewed each
transcript. This represents the first phase in Braun and Clarke’s analytical process. The second phase was coding the
transcripts initially reviewed. During this phase, the research team met several times to discuss what themes were
emerging and to begin identifying the major codes. Once the team agreed on these major codes, generating and
developing initial themes began. As Braun and Clarke (2006) stress, “this involves examining the codes and
collated data to identify significant broader patterns of meaning (potential themes)”(p.89).
The team met several times to discuss the array of themes that were identified, remaining cognizant to identify
themes that responded to the study’s primary research aims. Through the process, the team transitioned to naming
and defining themes that formed the primary results. This involved careful dialogue and deliberation by members
of the research team. Key findings from each group of interviews are presented in the sections that follow.
Surveys used a series of multiple choice items to evaluate participant levels of understanding, comfort, and skill in
relation to racism and anti-racism, as well as facilitating and responding to racism in classroom, field, and
community settings. Survey responses were organized, collated, and analyzed to link participant responses, evaluate
workshop effectiveness across several domains, and highlight recommendations informed by workshop
participants. Recommendations emerging from Phases II and III are presented in this report.
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findings

The following sections outline key findings across phases of the study.

phase i: interviews
STUDENTS
Findings centred around several prominent themes: (1) the range of understandings of racism, (2) manifestations of
racism in the classroom and/or Faculty, (3) content about race and racism in curricula, (4) delivery of content across all
levels of education, (5) limited dialogue/discussion about race, (6) high expectations of the Faculty and profession, (7)
when racism manifests, it is not dealt with in the Faculty, (8) student perspectives on the role of educators, and (9) the
role of the Faculty.

(1) THE RANGE OF UNDERSTANDINGS OF RACISM:
When students were asked to define or share their understanding of racism, responses ranged from simplistic and
binary to in-depth and nuanced. One undergraduate student explained they would define it as, "when you are being
treated differently from the mainstream culture. Yeah. I don’t even know the language I should use." Some
students were able to provide a more fulsome definition, such as:

"The way I think about it is racism is a discrimination or bias based on race. Based on like –
that could be regarding an ethno-cultural background or skin colour, that sort of thing. I
see it as that discrimination combined with systems of oppression that discrimination is
embedded in that disproportionality affect people who are racialized."
(Graduate Student)

Most students were unable to conceptually articulate racism. Institutional and structural pieces were often absent from
comments and many students lacked an understanding beyond interpersonal level and racial discrimination faced by
individuals. One graduate student commented that "… there seems to be an open season and a free form
acceptance to speak in a derogatory nature towards Caucasian people. Particularly men," demonstrating the
operation of Whiteness serving to obscure racism within social work education and a lack of understanding of racism.

(2) MANIFESTATIONS OF RACISM IN THE CLASSROOM AND/OR FACULTY:
An overwhelming majority of students shared experiences of racism or witnessing racism in both overt and covert forms.
This often showed up in classroom and group dynamics and through emotional responses from students. This had
impacts on peer relationships and overall content and classroom engagement. Racialized and Indigenous students
reported experiencing racism in multiple ways, some more explicit than others. These students described experiences
of overt racism, feeling tokenized, dismissed, and isolated by peers and educators, and noticing a great deal of tension
and discomfort when discussing Indigenous issues, racism, discrimination, and marginalization.
“You see the way some students look at you as if you’re not supposed to be there. Some
people don’t talk to you even when you say hi, they don’t respond."
(Undergraduate Student)
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Whenever Indigenous topics are brought up I just – I have to be really careful how I engage because I
can get angry very quickly because the kinds of comments people are making are so embedded in
colonial norms of “those poor Indians over there and let’s help them.”

(Graduate Student)

How students defined or understood racism shaped how they explicitly named, or did not name, their experiences of
racism. For instance, many racialized students described feeling the need to question if what they were experiencing
was racism. One undergraduate student shared: “I don’t have any personal experiences although there are times
where I am tempted to assume that I’m being isolated from certain people or certain groups of people because of my
race. But then that could still be an assumption."
A number of White students recounted situations when they witnessed racism in the classroom. Their descriptions
identified how racism manifested in the following ways: unchallenged claims of reverse racism, disrespecting racialized
educators and students, and White fragility responses (e.g., silence, defensiveness, dismissing, and crying) when
challenged by racialized or Indigenous students.

"In class when there’s something that’s being debated or talked about that not everybody agrees upon. Like
the microaggressions of people not listening, putting their headphones on while a person of colour is
speaking, leaving the room, getting super defensive, bursting out in tears in the classroom. Again, taking up
space for students that – this isn’t your space. We’re talking about someone being harmed by racist
behaviours or what have you and then the white student bawls their eyes out and takes up space."

(Alumni)

"Maybe it’s because I’m a mature person, I do expect – I know it will happen so sometimes you feel
so bad, you feel so low. If you don’t belong to something. I don’t let it impact me so much but sometimes it
does. Maybe just for some hours or – it’s not for a long time. You know what I mean? So you do but not really
like it’s terrible and it makes me feel bad. But I do feel it because sometimes you feel like inferior, you feel like
(Undergraduate Student)

not belonging."

(3) CONTENT ABOUT RACE AND RACISM IN CURRICULA:
In relation to the curricula, the majority of students emphasized content about race, racism, critical race studies,
Indigenous knowledges, intersectionality, anti-racism education, and translation into practice was lacking across
specializations and all levels of undergraduate and graduate education. "They were talking about racial politics and
someone basically said 'we’ve talked about that so much in this program,' and I’m like, 'We’ve been in all the same
classes, we have absolutely not talked about that.' It kind of feels like by doing it so surface level, it gives people the
illusion that the conversation is over" (Graduate Student).
Many students shared feeling ill-equipped and lacking knowledge and skills to address issues of racism in practice,
expressing desires for such content to be offered within core curricula as well as in additional course offerings. When
asked about whether their social work education expanded their way of thinking about racism and how it manifested,
one recent alumni responded: “Let’s start with the actual curriculum and course and course objectives. No, I don’t
think that those on their own do any of that. I think they could and they refer to things that should…I think it tokenizes
the subject matter. I think it lets people off the hook of having to truly dig deep into where they’re at and where they
could be and what their actions do and the places that they have or could work, what happens there. On that level,
no, I don’t think it does.”

“It just felt like it was cornered into one – like it was in a silo on its own whereas I think that it should be really
ingrained into all of the curriculum because it doesn’t exist in a silo. It exists everywhere we go. It just doesn’t
make sense that it would be separate and then it’s not included in any of the other [courses].”
(Alumni)
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(4) DELIVERY OF CONTENT ACROSS ALL LEVELS OF EDUCATION:
Connected to the previous theme was the delivery of content across levels of social work education. A few students
identified positive examples of content delivery. In response to a situation where a White student complained about
difficult pronunciations of certain names, the educator engaged this challenge by sharing their own experience: “That
was kind of a nice moment that shifted the conversation where we were then talking about – ‘cause the instructor
was saying, 'This is what I named my kids and here’s why. This is a way to empower them as racialized people in this
world and start the conversation early.' That was kind of nice to see that addressed. Certainly that was maybe an
example of subtle racism in the classroom for sure... it was great to see an instructor address it in the moment”
(Graduate Student).
However, many noted the delivery of content was problematic, rarely led by educators, and lacked the depth of racial
analysis needed to effectively understand the operation and impact of racism. A few students raised that Indigenous
issues were rarely historically contextualized and critically examined in the classroom: “I think with social work
especially when we talk about Indigenous communities specifically, there is kind of this 'Wow, the Sixties Scoop sure
was a bad thing social work was involved, glad that’s over.' There is kind of an exoneration that happens that I think is
extremely bad” (Graduate Student). Frustrated by their learning experiences in social work, one recent alumni
highlighted that “We profess to be and be teaching this thing and supposedly learning all of these values and ethics
and ways of being. In fact, it ended up feeling pretty opposite a lot of the time.”
Further, topics surrounding racism were often raised by racialized and Indigenous students rather than being
purposefully introduced and explored by educators. "I think I had more awareness of how some other people were
feeling and how it was affecting people that I care about....Those weren’t educator provoked learning moments. Those
were classmate and friend-prompted moments” (Alumni).

“I would say students in general kind of go like, 'Speaking from a perspective of
White privilege,' and then that’s the end of that. It never goes deeper than that. It’s
kind of the idea that 'I’ve acknowledged it.' It’s like the land acknowledgement of
privilege acknowledgment. We say it at the beginning, don’t need to talk about it
now. As opposed to it being a meaningful part of the discussion.”

(Graduate Student)

(5) LIMITED DIALOGUE/DISCUSSION ABOUT RACE:
Students identified that, within both the classroom and the wider Faculty, discussions about racism and dynamics
related to racism went without discussion or response. "There was no follow up about how that conversation is kind of
embedded in centering Whiteness. There was nothing like that by the faculty or as students. No one led that
discussion" (Graduate Student). Within the interviews, students questioned and examined why issues of race and
racism were not deeply explored, expressing that “Maybe because they’re just not comfortable with what they do not
know or what they do not understand and they’re not taking extra effort to try to get to know and understand what
that discomfort is” (Undergraduate Student).
When opportunities were presented to engage content and perspectives related to racism in a meaningful way,
educators often missed, dismissed, or acknowledged them on a surface level. Reflecting on their experiences, one
graduate student recounted:

“I don’t think we’ve done any deep learning about structures of racism because when we do – when it is brought
up, it’s really, it ends up circling around surface issues. I remember a conversation we had last year about White
fragility and then it was very meta where you were kind of watching White fragility occur in front of you by the
introduction of this term.”

(Graduate Student)
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( 6 ) H I G H E X P E C T A T I O N S O F T H E F A C U L T Y A N D P R O F ES S I O N :
Many students expressed that they entered social work education with high expectations of the profession and
associated values; however, their expectations had fallen or went unmet in the programs. Several students also
expressed disbelief that racism and discrimination existed and was being perpetuated within the field of social
work, including social work education. "Yeah, it’s painful. You didn’t expect that here. Not here. Not in social
work faculty" (Graduate Student). This sense of disbelief led some students to question their future in social
work even before completing their education. "Yeah, I mean, it’s just a lot of questioning. It’s a lot of 'is this a
profession and faculty that I want to be involved in?'" (Graduate Student).
Speaking on their experiences, students questioned and disputed whether their social education would
effectively prepare them for practice. One graduate student clearly expressed this concern, sharing:

“It makes me very afraid for the future of social work. Not that I think social work is all
that great as a profession to begin with. I think about that in class when we talk
about ‘Indigenous people experienced colonization and that was a real bad thing and
we should feel super bad about that,’ and then no discussion about when you are out
in the field working in child welfare…the theory feels disconnected from the reality.
‘Discrimination is bad but I’ve got a job to do.'"
(Graduate Student)

(7) WHEN RACISM MANIFESTS IT IS NOT DEALT WITH IN THE FACULTY:
Most students shared that when racism manifested or was raised as an issue in the classroom, it was often not
dealt with. Students gave many examples of how racism was not addressed within the classroom, nor within the
broader Faculty. Recalling a particularly significant experience, a recent graduate shared of this lack of response
and how this impacted the learning environment:
“In some cases, the class that I was in was really split. There was small groups of people,
like classmates that wouldn’t really speak to each other anymore. There was obviously talk
among instructors of our cohort because we would hear in one classroom, stories of how
we had behaved in another classroom. Obviously people were talking about us but that
never seemed to be accompanied by an attempt to mend or heal or address any of it. The
feeling I got was, 'you guys are a problem class and there’s been things that you’ve done
and raised and pointed to' – the problem was us and not where we were or where it
happened. Depending on the day and depending on the person, I don’t know that there
was a learning environment.”

Not restricted to the classroom, students also described how these experiences were left unresolved in
practicum settings:

“It felt like a violent experience and I’m sure it was very isolating for our teammate who is
racialized but then also it felt like it could have been this moment…where five researchers
left with a better understanding of how racial dynamics come out in their own work.
Instead, it was just treated as an interpersonal conflict basically…people ignore it. It just
never gets looked right in the eye” (Graduate Student).
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In situations where a concern was raised to Faculty administration about an individual’s experience of racism in
the Faculty, students commented on the lack of communication, follow-up, and action by leadership. One
graduate student shared of their experience: "I have written a letter to the Dean and the Dean of Teaching and
Learning. I wrote a note about it and I never heard back on it.”
Another student further echoed the lack of response describing that, "It was pretty distressing to hear that a
fellow student, who is a sessional instructor, experienced that repeatedly by the student and there wasn’t
anything done by the Dean” (Graduate Student).

Students described the lack of meaningful response from
the Faculty as an ongoing pattern. One graduate student
articulated frustration and performances that took place
when issues of racism were raised:
“In a number of situations in this faculty where it feels
like, ‘I really want to get people’s feedback about this,’
and someone gives feedback and gets chastised,
basically. For this, it felt like ‘We go in saying we’re going
to have discussions about this and… we’re going to do
this and we’re going to do that,’ but when push comes to
shove, they don’t. I feel like that’s – that kind of
dissonance between what’s said and what’s done, that
for me has rippled through my whole social work
experience and my whole experience in this faculty.”

I FEEL LIKE THEIR RESPONSE
WAS REALLY SURFACE LEVEL
AND PATRONIZING...
ANY ENGAGEMENT WITH US
WAS TO TICK THE BOX TO
SAY, “YES WE TALKED TO
THEM ABOUT IT AND NOW IT’S
DONE AND IT’S OVER”. IT’S
LIKE, WELL IT’S NOT OVER.
(Alumni)

JANUARY 2021
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(8) STUDENT PERSPECTIVES ON THE ROLE OF EDUCATORS:
Several students discussed how racialized and Indigenous
educators were impacted in social work education,
recognizing the emotional labouring they were implicitly
required to do, and the additional burdens they carried with
them. One graduate student described witnessing “the
burden that’s placed on racialized professors in the
classroom. There were a couple in particular who just
seemed to carry the weight of it and carried the weight of
always having to talk about these issues… For any other
racialized faculty that I’ve had, I see that they’re trying to
engage in these questions much more than non-racialized
faculty and how they’re treated differently by students and
just questioned more.”
Racialized educators engage content around race and racism
is the ways in which they bring knowledge derived from lived
experience to enrich student understandings. “I don’t think he
could have facilitated this discussion in the same way if he
didn’t have that identity and didn’t have that lived
experience. I don’t think that would have eliminated the
opportunity for others to try and to have a different kind of
conversation that was still as interesting and productive. It
would just have a different level of insight” (Alumni).
Students commented on the knowledge and skills that would
be helpful to them and for educators. These included having
educators support students in unpacking language and
terminology, developing facilitation skills to move such
conversations forward, and how to identify and attend to the
ways racism manifests in various settings and disciplines.

Many students expressed that educators should
embrace discomfort and challenges as they arise in
the classroom, resisting pressures to teach in ways
that prioritize comfort and safety over engaged and
challenging learning experiences.

"I think a lot of it is
looking at where it’s
showing up for you
and it’s not if racism
is playing a role in
your practice, it’s
how, and how can
we root it out."
(Graduate Student)

(9) STUDENT PERSPECTIVES ON THE ROLE OF THE FACULTY:
Due to the lack of content and dialogue about race and racism noted by students, participants suggested that there be
specific courses on anti-racism and critical race theory. "…I think there could be a whole entire course on anti-racism
education which there wasn’t. It would be extremely helpful" (Alumni). Some students also shared that a Faculty
response to these issues was necessary to address issues of racism and discrimination, and to ensure content and
knowledge was made available to students. "The fact that is was never addressed in social work education, I can see
why this project would be really important. It’s to address the elephant in the room. We are reproducing sort of, I
don’t know if it’s outwardly racist but something’s going on within the construct of racism when that kind of
behaviour isn’t being addressed in the classroom" (Graduate Student).
Some students identified issues within the wider institution and its structures and practices that are embedded within
dominant White, Eurocentric ideologies “Some of the faculty staff...are allowed to conduct themselves in ways that are
problematic. Again I don’t think the Faculty does want to do something about it but let’s say that they did or they do
and over time that changes, then you’re faced with a further systemic problem that a Dean can’t actually require
much of anyone teaching there because of academic freedom and the way things are governed is – you’re basically
waiting for all faculty members and staff to have a personal epiphany and decide to change. That’s kind of
depressing” (Alumni). While this student expressed that they were not confident in the Faculty’s desire and willingness
to undertake the institutional and structural changes required to dismantle racism, this student’s articulation captured
the institutional pressures and challenges that exist within higher education, posing significant challenges for
meaningful anti-racist change within the Faculty and University.
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phase i: interviews
EDUCATORS
Findings from interviews with social work educators centred around seven overarching themes: (1) administrative
response and supports, (2) the role of the Faculty administration, educators and profession, (3) understandings of
racism, (4) manifestations of racism outside the classroom, (5) manifestations of racism in the classroom and field, (6)
experiences of racialized and Indigenous educators, and (7) curriculum and pedagogy.

(1) ADMINISTRATIVE RESPONSE AND SUPPORTS:
In reflecting on their roles and experiences in the Faculty, educators shared a number of concerns and questions
surrounding administrative practices and responsibilities. Several educators acknowledged the lack of representation of
racialized and Indigenous peoples in faculty positions, and questioned the extent these voices are included. In relation
to teaching, educators commented on not knowing how to navigate challenges that unfold in the classroom. Specific
concerns included not knowing how or whether they would be supported in their teaching practices, and how they
should respond to and interact with students in these situations.
Participants noted that when issues around racism and discrimination were raised to the administrative level there
tended to be a lack of response or support. This was emphasized when discussing the experiences of racialized
educators, commenting that behaviours and responses within the administration were often counter to the
commitments of equity, diversity, and social justice espoused by the Faculty. In capturing this sentiment one educator
stated:
“There’s a reluctance from people in positions in power to acknowledge that some of these issues
we are recreating ourselves and are part of, and are responsible for, and that’s where White
fragility intersects with how things are or are not dealt with. I see that and I think about that at
every level from admissions, to welcoming people to our space, to how interactions occur between
colleagues and between students, and between instructors and students.”

(2) THE ROLE OF THE FACULTY ADMINISTRATION, EDUCATORS AND
PROFESSION:
A number of educators expressed frustration that the profession as a whole and the Faculty were complicit in
condoning racist ideologies. Several comments were made by educators concerning the alleged values and aims of the
profession itself, noting that there existed an unwillingness to critically examine the discipline. One educator voiced “I
think it’s like 'We’ve got that, we’re social work, we’re anti-oppressive so therefore everything we do and all our policies
are anti-oppressive. We’re good and we’re happy to look at other people and say you’re not.'”
Educators identified that discussions about racism were raised and took place between some educators. There were
distinct differences in how some White educators were exploring their role(s) and responsibilities to work against
racism. However some educators noted there was a need for White faculty members to be involved in dismantling racist
structures and behaviours, though further consideration needed to be given to the ways this was taken up. Some White
educators also saw themselves at the forefront of anti-racist change. One shared “As someone who lives with White
privilege that is also my responsibility. I think, too often, White folks leave talking about racism, bringing it up, and
addressing it to racialized communities and that’s not okay. This is something that people who live with White
privilege need to be addressing and talking with each other and acting in solidarity. And taking the lead in trying to
dismantle racist structures and behaviors." Others remained unsure of their role beyond listening to the voices of
racialized and Indigenous peoples. One educator mused “Can I conduct myself in solidarity – like, what can I do to
support?...Also, like as White settler, what is my role other than to sit down and listen? I just have a lot of questions.”

17

REVIVING ANTI-RACISM PEDAGOGY

(3) UNDERSTANDINGS OF RACISM:
When educators were asked to share their understandings of racism, most were able to offer well-articulated
understandings of racism and theoretical concepts that captured the systemic and structural aspects of racism and
operation of power. However, educators shared that in praxis they struggled with how to address or respond to racism
in the moment of recognition. Several educators were hesitant and unwilling to name racism, understanding it as
stereotyping, and an issue that only impacted racialized people. One educator also pushed back on the concept of race,
preferring to focus on cultural differences. “I would push back on the whole concept of race. I don’t like it because I
think culture and language have much more to do with people’s experiences and differences. I don’t define racism. I
define xenophobia. It’s really having a person not accept somebody that’s different than themselves."
Connected to understandings of racism was one’s awareness of their own social positionality. When asked about their
social location and positionality, several educators did not understand the concept and some did not articulate how
their positionalities influenced their understandings and approach to racism and anti-racism. This was particularly
emphasized in the lack of recognition of how White privilege and Whiteness operate to obscure and perpetuate racism,
and the explicit and implicit expressions of racist ideologies that took place within the context of a few interviews.

(4) MANIFESTATIONS OF RACISM OUTSIDE THE CLASSROOM:
The majority of educators shared experiences of racism or witnessing of racism in the broader FSW. While educators
varied on what considered as obvious or subtle, it was emphasized that expressions of racism are embedded in multiple
facets of the FSW. This was often prefaced by statements of privilege that recognize “part of the power of racism is that
it’s so prevalent. I think especially those of us who have privilege and don’t have to confront it, think about it every
day, it’s easy to look past it. So there are lots of examples that I’m probably not even aware of”. Many educators
commented on witnessing colleagues and students being subjected to racism and discrimination outside of the
classroom. Some examples touched on how racialized and Indigenous voices were heard and valued, tokenized
interactions, and differential and discriminatory treatment, which were further complicated by racial and gender
dynamics within the existing hierarchy of academic ranks.
Acknowledging that racism is experienced in multiple and different ways, it is also important to name the ways in
which Whiteness operates in this context. Commenting on the extent of racial blindness and White fragility responses,
the following provocations reflect the challenges of working against colourblind scripts and reinscribing Whiteness:
“There is a clear divide between some people who walk through the world with White privilege who are saying ‘This is
not us. We don’t engage in this behaviour. We train people on anti-racist practice therefore, we can’t possibly be
recreating systems of oppression.’ And so that – the tricky piece with White fragility being when someone is
challenged either directly or they feel that their effort, that solidarity or allyship are not appreciated. That the
response is either denial that they’re part of the problem.”

“'How do we reach within ourselves to identify the areas where
we’re blind. How do I do that for myself?' Is the start.
And how do I engage colleagues who really believe in
colourblindness as being appropriate rather than acknowledging
difference and difference of experience and the role that they
play in recreating these systems?”

18

REVIVING ANTI-RACISM PEDAGOGY

( 5 ) M A N I F E S T A T I O N S O F R A C I S M I N T H E C L A S S R O O M A N D F I EL D :
Educator perspectives on how racism manifested in the classroom and field
environment closely mirrored the perspectives and experiences of students. The
majority indicated these expressions were subtle and more difficult to name and
address. Educators shared that racism was often observed in how racialized and
Indigenous students were treated, emphasizing that their voices were not heard in the
same way or taken seriously. They were tokenized, had difficulty securing practicums,
and were subjected to ‘micro-aggressions’, explicit acts and comments in the
classroom and the field environment. "My racialized students are far more quiet than
my non and I think – they’ve told me that they feel like nobody takes them seriously
and people think that they’re too sensitive.”
Some educators conveyed that the ability of racialized and Indigenous students to
actively engage and participate in class was influenced by the behaviours of White
students who tend to take up space and assert dominance and privilege in ways that
make it challenging for racialized and Indigenous students to speak up. One educator
shared:
“I notice even in my students, not all of them, but there’s a lot of well-intentioned
White women in our class who do not understand their position and then they treat
their colleagues like they’re the back-up singers.”

A few educators shared that these dynamics became especially challenging when
White students perceived discussions about racism and whiteness as a threat.
“Someone I think said something about Whiteness so I said it back and this one guy
held up a piece of white paper to his hand and – but he wasn’t saying it to the whole
class. He was just looking right at me and he’s like ‘I’m not White, see’.”
These experiences and observations were echoed among most educators, who often
framed these expressions of racism as ongoing occurrences that many struggled to
negotiate and effectively respond to in the moment. One educator expressed: “Part of
what brings me both honour and great sadness is when a student feels comfortable
enough to talk with me outside of class about something that has happened either in
one of my classes or in the Faculty in general, with another instructor, or with a peer
and share how they’ve experienced discrimination within our faculty. And I say it’s
both an honour and sadness because...when someone approaches me with a
disclosure that’s a responsibility. It’s an opportunity for me to listen. It’s also a
responsibility and it’s sad because it continues to happen every semester.”
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( 6 ) E X P E R I E N C E S O F R A C I A L I Z E D A N D I N D I G E N O U S ED U C A T O R S :
Racialized and Indigenous educators experienced racism
both inside and outside the classroom. In addition to the
expressions of racism detailed in the previous themes,
racialized and Indigenous educators shared a number of
instances in which they were not recognized as a
professional or colleague, and were stereotypically labelled
as ‘aggressive’ within that particular context. It is in these
moments that we must carefully attune to why particular
individuals and bodies get marked or read as ‘aggressive’ or
'assertive’. Speaking to the role of White educators in antiracist work and the processes that overshadow the
knowledge and experience of racialized peoples, one
racialized educator revealed that “ I know that there are
instructors in the Faculty that talk a great game. A very
great game that they are anti-racist and all this other stuff
but their actions will always tell me that they actually
prefer to be front and centre and that whenever they work
with racialized [people], they’re still number one.”
A number of educators also discussed witnessing or hearing
about how racialized educators were subjected to racial
discrimination, scrutinized and had their qualifications
questioned by students in the classroom. “I observe some of
my colleagues who people don’t take as seriously. I think
it’s the combination of their skin color and knowing that
they’re immigrants…I’ve watched that happen and I’ve
heard the stories and how certain profs in the Faculty of
Social Work have really had to – students are demanding
that they prove their worth and they’re far more qualified
than me. Like, remarkably more qualified but people don’t
see them as qualified. I see that a lot.”
Often not visible were the emotional and additional
burdens placed on racialized and Indigenous educators
who took on the added responsibility of supporting
racialized and Indigenous students outside the classroom.
These educators had to negotiate challenging racial
dynamics in ways that were distinctly different from their
White colleagues. Highlighting these complexities, one
educator shared: “I think as a person of colour doing the
teaching, there’s the extra layer too because I want to
create an inclusive environment without being strident
about it. But then I think we have less authority sometimes
as people of colour who have positional power.”
This became particularly pronounced as racialized
educators negotiated whether to, in the moment, attend to
the racism that was being exhibited, how to respond, and
consider both the expected and unexpected implications
that would follow. Reflecting on their experience, one
racialized educator shared: “I was trying to think about
what is my larger goal here? And, so, I have two of them.
The immediate goal was creating a learning environment
that ultimately is easy for me teach in. And then
ultimately, I want these guys to learn something ‘cause
they’re ultimately going to go out there and work with
people.”

“I know that there are
instructors in the
Faculty that talk a
great game. A very
great game that they
are anti-racist...
but their actions will
always tell me that
they actually prefer to
be front and centre
and that whenever
they work with
racialized [people],
they’re still number
one.”
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(7) CURRICULUM AND PEDAGOGY:
The overarching theme pertaining to curriculum and pedagogy was elaborated upon and divided into sub-themes
related to: (a) insufficient focus on racism in social work curriculum, (b) lack of guidance, resources, and support, (c)
pedagogical desires, (d) current teaching practices, and (e) perspectives on student engagement with issues of racism.

(A) INSUFFICIENT FOCUS ON RACISM IN SOCIAL WORK CURRICULA
Several educators expressed that current social work core curricula lacked a sufficient focus on racism and Indigenous
approaches, noted by the absence of courses and content about racism, anti-racism, critical race theory, and Indigenous
knowledges. Concerns raised by educators were that curricula are primarily directed to educating dominantly-located
students on the experiences of racialized and Indigenous peoples. Educators brought up key challenges requiring
further consideration of who is teaching and facilitating discussions of racism and anti-racism, the interest or willingness
of educators to gain or integrate these particular knowledges into their curriculum design or course delivery, and the
differing perspectives on visibility, weight, and how content and knowledge should be integrated by educators (i.e.
recommended readings, guest speakers, ‘donating’ time to racialized and Indigenous perspectives). Though there has
been some progress in this area, and a recognition of the importance of offering core courses and integration into
existing courses, the possibilities for integration across all social work courses forward were somewhat unclear. “I think
we’re going towards there but I think moving towards, in our teachings, in ways that isn’t neutral. In ways that doesn’t
neutralize social work practice. That we can just acknowledge diversity but not really integrate it. I think we need to
see it in all classes and specifically in diversity classes for sure. I think it needs to go beyond that to all of the skills
classes. I don’t know what that looks like but I think the knowledge needs to be there.”

(B) LACK OF GUIDANCE, RESOURCES, AND SUPPORT
Reflecting on their teaching experiences, some educators shared their concerns about unintentionally perpetuating
racism within the classroom. Some educators acknowledged their own complicity, though remained unsure of how to
address racism in the classroom and emphasized that there was a lack of guidance and preparation that was especially
pronounced for incoming educators. In thinking about their own preparedness to productively respond to expressions
of racism in the classroom, one educator expressed that “I have no idea how to do that and I feel like as an instructor I
was thrown out into the deep ocean as to how to do that."
When guidance was sought, educators expressed dismay in the responses they encountered. “You’re going to
encounter this and you’re going to have to figure out how to deal with it." Even when educators desired to learn and
do more, resources were lacking, and broader campus offerings did not fulfil expectations and were often geared
towards White educators. In discussing their experience with a training offered by the University, one educator recalled:
“They had said – in, I felt, really paternalistic ways, that if we were really to pay attention to the racialized students in
our class, do not exclude them. So, when you’re giving an example – if you’re give a case study or a whatever study or
using examples, don’t always use White names…I was like what the fuck are you talking about? We – and I lost it. I put
up my hand and I said “there’s 13 people of colour here. Who are you talking to right now ‘cause you’re not talking to
us.”

(C) PEDAGOGICAL DESIRES
Several educators expressed desires to be better equipped to deal with expressions of racism. They were often unsure
how to respond in the moment, coupled with fears of situations unravelling in the classroom. One educator reflected on
their own experiences, noting that there existed “this kind of horrible feeling that I should do something but then feel
unsure of how to handle it….I know there’s been times where people have said comments and there’s been a nervous
laugh that happens in the classroom. I participate in it sometimes just out of my own uncertainty of how to move
forward and wishing the situation would be over.” Recognizing the power and responsibilities they hold in their
positions; educators spoke of the challenges and struggles of how to animate pedagogical practices in the classroom,
and some shared unique challenges of addressing racism in the online environment (i.e., being able to name/see racism,
challenges navigating power dynamics).
When asked what they would find helpful and valuable, educators indicated they would like to have more knowledge of
anti-racism education, skills in facilitating anti-racist education, opportunities to work through scenarios and course
outlines to better understand content and pedagogy, and learning how to teach across and about difference. They
expressed a desire to be able to practice this without placing racialized and Indigenous students in a position to share
their experiences in ways that they are consumed by their peers. As these interviews were completed in January 2020, it
was likely that desires to navigate the challenges when teaching difficult knowledges was more pronounced,
particularly within the online environment.
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(D) CURRENT TEACHING PRACTICES
When asked to think about their own teaching practices and responses to expressions of racism, many educators shared
numerous similar practices, though racialized and Indigenous educators highlighted a few distinct approaches. A
common practice pertained to setting up the classroom environment and guidelines framed in the language of safe,
brave, and ethical spaces. When responding to racism in the classroom, educators communicated that, while this was
situationally dependent, they often sought to address issues that arose by calling in vs. calling out in the moment or
privately, avoiding shaming through respectful correction, and repairing harm through a restorative justice approach.
One Indigenous educator seeking to create an environment to facilitate equality and to understand students' lived
experiences, drew upon the use of circle pedagogy and protocols grounded in Indigenous knowledges and teachings.
From the perspective of racialized educators, such a response involved validating racialized students of their
experiences, considerations of evaluation and assessment, and an ongoing negotiation of the environment and teaching
aims. Speaking to this consideration, one educator reflected: “Is this person’s issue with race more important to me
than their healing? And so, how do I manage myself? And then, how do I support that person who identifies as a
racist – and I am a person of colour – how am I going to support them to work with me because if we work in the notfor-profit, I might be their only choice. So, helping students of colour have that experience and those skills I think is a
part of – at least in this class anyways.”
A few educators expressed that the educational focus should be about teaching culture and cross-cultural
understanding. Educators who viewed culture as utmost important, expressed resistance to, and questioned the
evolution of, anti-racist pedagogies and perspectives. “I feel like [laughs] I feel like we’re kind of reinventing a lot of
things. When the students come and we’re talking anti-oppressive theory and stuff like that, I’m thinking, what is new
from feminism? There’s nothing new under that sun. I don’t think we’re really creating anything of great value that
hasn’t been there…The theory has been there and points have been made…I’m not sure what will be new.”

(E) PERSPECTIVES ON STUDENT ENGAGEMENT WITH ISSUES OF RACISM
A number of educators discussed their observations of student levels of engagement with content related to racism.
Those who commented on student understandings agreed that students possessed limited knowledge of social justice
and intersectionality, were not equipped to address issues of racism, were unsure of how to respond, and were hesitant
to disclose that they felt underprepared. Specific to White students and their understanding of their own positionality,
educators observed these students often did not implicate themselves as White, which was reflected in their limited
engagement with selected course materials. “They had to read DiAngelo’s White Fragility and then write a reflection –
they’re going to a place that has been heavily colonized. Working with Indigenous scholars and Indigenous students,
and it was still – they had to read this and they were supposed to apply it and there was no acknowledgment, deep
understanding, or willingness to wrestle with it in their reflections.”
While some educators expressed that graduating social work students who lacked the knowledge and readiness to
understand and work against racism perpetuated the very problems that social workers should address, it is important
to consider how these observations are connected to the presence and/or absence of current course offerings, modes of
delivery, and educator understandings of curriculum and pedagogy.

“There isn’t talk
and it hasn’t
been dealt with
in a meaningful
way, even with
the
understanding in
social
work.”
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findings

phase iI: workshops, pre & post surveys

The content of student workshops primarily focused on understanding racism, Whiteness, and anti-racism through core
concepts and language, identifying expressions of racism, stepping into difficult conversations, and exploring
possibilities for engaging in anti-racist practice. Participants were invited to reflect and engage in discussions and
activities throughout the workshop.

STUDENTS
PRE-WORKSHOP SURVEYS
Prior to participating in the anti-racism workshop, students were invited to complete a pre-workshop survey to assess
participant knowledge and attitudes about racism, anti-racism education and practice, and to understand participants’
motivations for taking part in the workshop. Pre-surveys were sent by email to 28 student participants, of which 27
responded.
The pre-workshop survey centred around several key questions: (1) What were your reasons for taking this workshop? (2)
How do you define racism? (3) What do you hope to learn in this workshop? (4) How do you define anti-racism? (5) Do
you feel comfortable facilitating discussions about race/racism in classroom, field/practicum, and community settings?
and (6) Thinking about your role as a student, what do you see is your role in addressing racism in the classroom?

(1) WHAT WERE YOUR REASONS FOR TAKING THIS WORKSHOP?
Emerging themes included: (a) personal growth/further education about issues of race, racism, and anti-racism; (b)
desires to engage in anti-racist practice; and (c) examining racism in higher education.

(a)
Personal
Growth

(b)
Anti-Racist
Practice

(c)
Examine
Racism

Motivated by interests in personal and professional development, and an
overall desire to learn.
“I want to engage with content that I have not been exposed to, and be
intentional about reflecting upon and critically examining my personal beliefs,
thoughts, and ideas of racism and my Whiteness.”

Sought opportunities to become involved in, or continue their engagement
with anti-racism practice.
“I want to engage with a group of people and strategize about anti-racist
commitments and actions. I want to be involved in the shifts that need to occur
for anti-racist spaces to begin to exist.”

Sought understanding on how racism manifests in higher education and
ways to address racism within post-secondary environments.
“To learn about racism in education and educational systems and steps that the
educational community (institution, instructors, and students) can take to
address it."
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(2) HOW DO YOU DEFINE RACISM?
Definitions of racism ranged from individual behaviours and beliefs to more comprehensive descriptions of societal
oppression, power, and dominance. Some students also provided definitions that included impacts of racism, systemic
racism, and societal values.
Individual beliefs and behaviours, and prejudice or discrimination of individuals and
groups based on ethnicity.
“Racism is a discrimination of groups/individuals based on their ethnicity. It undermines
and targets a specific group, labelling them with certain stereotypes.”

Active oppression, the use of power by the dominant racial group, and expressions of racism
upheld within society, which could be explicit or covert.
“It is the position, use of, and power over aspects of relational and institutional interactions which
are predicated on a dominate group (usually White) disadvantaging (in some way) individuals not
of that group based on their race or the beliefs the dominant group holds about that race.”

Definitions that tangentially touched on the impact and extent of racism within systems
and society.
“An ingrained set of beliefs upheld and enforced by systems and individuals. These beliefs
intentionally devalue and harm racialized individuals and communities, while privileging the
dominant racial group (White). Racism results in unearned privileges for the dominant group.”

(a)
Individual
Beliefs &
Behaviours

(b)
Oppression
Power &
Dominance

(c)
Systems,
Society &
Impact

(3) WHAT DO YOU HOPE TO LEARN IN THIS WORKSHOP?
Themes included: (a) allyship and advocacy, (b) recognizing personal bias, (c) understanding and recognizing racism,
(d) responding to racism, and (e) exploring anti-racist action.

(a)
Allyship &
Advocacy
(b)
Personal
Bias
(c)
Recognizing
Racism
(d)
Responding
to Racism
(e)
Anti-racist
Action

Desired to gain confidence in how to be an ally, learn how to advocate, and stand
against racism.
“Good allyship, ways to be supportive without usurping the authority of marginalized groups.”

Desired to identify and reflect upon unconscious biases and social location.
“I hope to learn and recognize some of the underlying biases that I may have not realized myself
through this workshop!”

Desired to learn more about identifying racism within themselves, higher education, and
the broader society.
“To learn about racist actions I commit that I do not realize are oppressive.”

Sought tools and skills to address racism in social work practice.
“I am also very interested in developing skills to not be silent in the face of racism. For now, I
simply internalize it, which does me more harm than good.”

Desired to learn about anti-racist strategies and actions that can be incorporated
personally and professionally.
“Strategies to implement in my personal and professional life to be anti-racist and create space
for racial equality.”
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(4) HOW DO YOU DEFINE ANTI-RACISM?
Four prominent themes emerged when students were asked to define anti-racism: (a) active, conscious, challenging,
countering, and disruption; (b) elimination of racism; (c) honouring and supporting; and (d) anti-oppressive.

(a)
Active,
Conscious,
Challenging,
Countering &
Disruption

Recognition of multiple levels of action, naming, speaking out.
“Active and conscious efforts that interrupt racist culture in everyday life and force other people in society to
recognize their racist habits or beliefs.”
“The intentional act of learning about racism and anti-racism and taking concrete actions to stop racism or
speak up against racism.”
“Actively working against/dismantling racist structures, systems, thoughts, attitudes.”

Reference to action and efforts aimed at eliminating racism.

(b)
Elimination
of Racism

“I think it is about taking a step to eliminate racism at all levels.”
“Anti-racism is efforts to eliminate racism and create an inclusive community that all persons are treated fairly
in, as determined by those who are managing oppression.”
“Working to address and defeat racism and considering how race has played a factor in people’s lives and
intersectionality.”

Reference to honouring individual cultural backgrounds, and supporting all communities.

(c)
Honouring &
Supporting

“When you support everyone in the community regardless of the colour of their skin, the language they speak,
the religion they practice, or who they choose to love, process of eliminating racism.”
“Honouring and understanding each individuals cultural backgrounds.”

Framed as anti-oppressive practice within the context of social work.

(d)
AntiOppressive

“Anti-oppressive.”
“Saying no to racism through anti-oppressive practice from a social work perspective.”

(5) DO YOU FEEL COMFORTABLE FACILITATING DISCUSSIONS ABOUT RACE/RACISM
IN CLASSROOM, FIELD/PRACTICUM, AND COMMUNITY SETTINGS?
Students were given a drop-down menu that allowed them to choose one answer "yes", "no", or "unsure." Additionally,
students were asked to elaborate on their selection using an open comment box.

CLASSROOM
Of the 11 students who responded “yes,” to feeling comfortable facilitating discussions about race and racism in the
classroom, many did not elaborate on their levels of comfort facilitating discussions. Instead, they commented that
topics of race do come up in class and responded that they felt comfortable participating in these discussions by
sharing and listening.
Five students responded “no,” indicating that they did not have enough knowledge or confidence to facilitate classroom
discussions about race and racism. Students who self-identified as White commented on concerns about offending
others, struggling in this area, and acknowledged feeling that they should not be leading these discussions, but rather
should be participating and listening.
Of the ten students who responded “unsure,” six elaborated by saying that they did not feel comfortable, confident, or
qualified to facilitate discussions about race and racism. Not knowing enough about race or having experience
discussing issues related to race were predominant themes in the responses, though one respondent indicated this
would be situationally dependent.
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FIELD/PRACTICUM
Six participants who responded “yes” indicated that the practicum/field environment offered safety, comfort, and
support by supervisors and peers. Some students noted the nature of the organization and practicum setting
contributed to how comfortable they would be engaging in discussions about race and racism.
Seven students who responded “no” commented on two general areas of concern: they did not think they were
knowledgeable nor comfortable facilitating such conversations. This uncertainty was influenced by: (1) privilege,
positionality as White women and concerns about offending others; and (2) power dynamics in the field setting. This
included reliance on the field agency and supervisors for references, the need to complete program requirements, and
possibilities for job prospects as deterrents to students in raising and facilitating discussions about race/racism.
“As a White woman of privilege it is an area I still very much struggle with.”

Similarly, of the nine students who answered “unsure,” five commented they were still learning, may not know enough
to recognize or speak to issues of race/racism, and decisions to facilitate such conversations were dependent upon the
context and expression of racism. Lack of field experience, power dynamics, previous bad experiences, fearing
consequences, and the role of White people in such discussions were also considered factors for students who felt
unsure about facilitating discussions about race/racism.
“I think that it is necessary to start a discussion regarding racism if I can recognize it, but I think I would also be afraid
to speak up because of the consequences it might have on my marks as a student, especially if it involves someone in
a supervisory position to me.”
“I had a bad incident and I am still trying to decide if it was worth it. I would speak up if it was extreme but probably
not if it was covert.”

COMMUNITY
The five students who answered “yes” to feeling comfortable facilitating discussions about race/racism indicated that it
was important to acknowledge, discuss, and advocate for those impacted by racism, as well as to educate others on
issues of racism and anti-racism. However, some commented on social positionality and the unpredictability of
community settings as considerations for facilitating discussions about race/racism.
The six students who indicated “no” commented on requiring more experience, concerns about offending others, and
grappling with the role of White people facilitating versus participating in discussions about race/racism. Some students
cited the community context as a barrier to engaging in such conversations, noting polarizing opinions on racism in
community and geographic locality (i.e., Southern Alberta). Of the eleven students who answered “unsure,” seven
elaborated, commenting that they did not have enough knowledge or skill to facilitate discussions about race/racism.
Students indicated that facilitating discussions about race/racism would depend on the environment and setting and
were unsure of the role of White people in the discussion, how to navigate the community context, and how to be an
ally.

“I have a lot to learn from others. I'm not sure, as a
privileged White person, that I should be the voice that
is heard. I would support other voices to facilitate, but I
don't need to be the one in the front facilitating this
discussion.”
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(6) THINKING ABOUT YOUR ROLE AS A STUDENT, WHAT DO YOU SEE IS YOUR ROLE
IN ADDRESSING RACISM IN THE CLASSROOM?
When asked to consider their role in addressing racism in the classroom, student responses encompassed various
themes, including: (a) challenging self and others, (b) calling out/in, (c) speaking up and against, (d) questioning
systems and structures, (e) learning, (f) engaging in dialogue, and (g) creating classroom conditions.

Being someone who
challenges their peers and
educators, and is critically
reflexive on the topic of
racism.

Challenging Self &
Others

Calling out or calling in when racism is
witnessed or expressed.

Taking on the role to
question racism within
systems and structures,
particularly within higher
education

Questioning

Contributing to classroom conditions in
ways that promote empathy, acceptance,
and sharing experiences.

Being a learner and
continuously educating
themselves about issues of
racism.

Speaking Up &
Against

Calling Out/In

Dialogue

Raising awareness, acknowledging and
challenging instances of racism, and
maintaining zero-tolerance for racism.

Participating and engaging in meaningful dialogue
around issues of race, racism, and anti-racism.

Creating
Conditions

“Questioning the colonialist origin
of the institution Learning

Are we ensuring that the people
who are affected by the trauma of
colonialism are acknowledged,
heard, and listened to?”
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STUDENTS
POST-WORKSHOP SURVEYS
Students were asked to complete a survey after the workshop, Twenty out of 28 completed the survey. The survey
included the following key questions: (1) By attending this workshop, has your understanding of racism changed? (2) Did
the workshop meet your learning expectations? (3) By attending this workshop, has your understanding of anti-racism
changed? (4) After taking this workshop, do you feel more comfortable facilitating discussions about race/racism in
classroom, field/practicum, and community settings? (5) What was the commitment(s) you made in the workshop? (6)
Thinking about your role as a student, what do you see is your role in addressing racism in the classroom? (7) How do
you see yourself utilizing the knowledge and skills from the workshop in the upcoming semester in classroom,
field/practicum, and community settings?

(1) BY ATTENDING THIS WORKSHOP, HAS YOUR UNDERSTANDING OF RACISM
CHANGED?
Twelve students responded “yes,” that their understanding of racism changed since attending the workshop. Changes
in understanding were characterized in four general areas: (1) structures and power, (2) language, (3) recognizing racism
and impacts on racialized and Indigenous peoples, and (4) dialogue and responsibility for learning and action.

Some students explained that their understanding of racism had expanded to include issues of power and structural racism.

1

2

3

4

“This workshop reminded me of the huge structural elements of racism. I know they exist, but I often forgot that they
are dynamic. This reminded me that structures are not monolithic, and they need to be challenged.”

Several students commented on the helpfulness of terminology and language that was introduced to them during the
workshop.

“Yes, there were several terms and language that I was not aware of prior to the workshop that has shifted my
understanding of racism.”

Many students shared that they now had an increased awareness and understanding of the impacts of racism on racialized
and Indigenous peoples and that their ability to recognize and respond to racism had increased.

“It has made me more aware of the more subtle forms of racism, and how I need to be mindful of any expectations I
have about racialized people needing to educate me. I need to take a more active approach to educate myself.”

Students indicated they left the workshop with information about how to engage in conversations about racism, sharing that
their participation in the workshop amplified their sense of personal responsibility to participate in learning and anti-racist
action.

“It was an excellent workshop. I have a better understanding of racism and the necessity to have more conversations
as a part of anti-racism.”

Of the five students who responded “no,” few expanded beyond having previously learned the concepts and ideas
presented during the workshop. Despite feeling like their understanding of racism had not changed after attending the
workshop, some students expressed that they appreciated the opportunity to be reminded, reflect, and have ideas
framed or described from a new perspective.
The three students who responded “somewhat” did not describe the learnings from the workshop as a change in
understanding, though they explained that the workshop offered additional concepts to their knowledge and
understanding of racism and contributed to their ongoing learnings about racism.
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(2) DID THE WORKSHOP MEET YOUR LEARNING EXPECTATIONS?
Nineteen out of 20 students agreed that the workshop met or exceeded their expectations. One student expressed
that they did not learn anything new. Reflections of students who responded “yes” were grouped as follows: (1) framing
of concepts from different perspectives, (2) inviting self-reflection and understanding, (3) dialogue and action, (4)
topics and approach, and (5) feedback for future workshops.

Concepts and issues related to race/racism offered a new or different perspective.

Different
Perspectives

Inviting SelfReflection

“I didn't know what to expect but this exceeded my expectations. The way that the
concepts were framed were clear and from a different perspective that I have previously
experienced. Nicely done!”

Experiences and learnings led to self-reflection, opportunities for further learning, and increased
understanding.
"Yes, the workshop did a great job of balancing space to reflect and providing
information."
"It by far exceeded my expectations. I’ve walked away with a greater understanding and
additional resources."

Space was given to engage in dialogue and ideas about ways to move forward with anti-racist actions.

Dialogue &
Action

“Yes, it offered me an opportunity to learn how to engage in uncomfortable
conversations.”
“The workshop provides a foundation for anti-racist discussion and moving forward with
actions.”

1
Topics &
Approach

Feedback

Facilitation style, presentation of information, and workshop content was seen as useful and conducive to
learning.
“It did not attempt to set a prescribed response or approach, which is very realistic and allowed us to
dig deep into conversations, allowing multiple perspectives.”
"It did for the allotted time frame! Part of me feels I wanted to learn so much more but then I
remember than for only having 4 hours to discuss something so in-depth and I realize that we did
cover so much."

Students gave feedback and ideas for future workshops, including opportunities for more in-depth
learning and in-person offerings.
“I would have loved something that was a bit more in-depth or challenged me in a new way, but I
think the information was still good.”
“I think it would be more valuable to have it in person once it's possible as Zoom can sometimes be
awkward.”

(3) BY ATTENDING THIS WORKSHOP, HAS YOUR UNDERSTANDING OF ANTI-RACISM
CHANGED?
Two key themes emerged from students who indicated that their understanding of anti-racism had changed by
attending the workshop: (1) action, language, and systemic; and (2) impact on racialized and Indigenous peoples.

“It is more action focused now and less about understanding personal knowledge growth.”
“I would say it has evolved. I really liked the word "action" being attached to being anti-racist.”
“I think I have greater understanding of how we can systemically address racism and that it is necessary to move beyond the
current harmful structures that exist. I see anti-racism as being uncomfortable, but for a greater good and very much the
responsibility of everyone, especially of the privileged.”
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Some students indicated that their understanding of anti-racism had not changed, however, students who expanded
on their responses commented becoming more comfortable, having a broader or increased understanding of how to
engage in anti-racism, and dialogue about issues of racism.
“My understanding has not changed, but I have learned more about how to go about in engaging in anti-racism.”

(4) AFTER TAKING THIS WORKSHOP, DO YOU FEEL MORE COMFORTABLE FACILITATING
DISCUSSIONS ABOUT RACE/RACISM IN THE CLASSROOM, FIELD/PRACTICUM, AND
COMMUNITY SETTINGS?
CLASSROOM
Twelve students responded “yes” and indicated more confidence to
initiate and engage in conversations about race and racism. They
highlighted a deeper understanding of language, knowledge, and
emphasis on listening and ongoing learning as contributing to
confidence levels. Students also noted that their comfort in
facilitating such discussions would be dependent on the
groundwork laid by the educator.
Seven students responded that they were “unsure” about their
comfort in facilitating discussions about race/racism. They listed the
space and environment that such conversations would take place,
and the need for educators to curate an ethical space in the
classroom that would allow for open and honest dialogue as
reasons. Though unsure about initiating and facilitating discussions
about race/racism, students shared that they felt comfortable
participating rather than leading as they considered their
positionality, power, and privilege in these dialogues.

“I HAVE SKILLS AND KNOWLEDGE TO
HAVE A CONVERSATION BUT STILL
PROVIDE SPACE FOR MYSELF TO
LEARN.”

“I FEEL THIS IS A CRITICAL SPACE
THAT I WOULD WANT MORE
EXTENSIVE KNOWLEDGE AND
UNDERSTANDING ON THE TOPIC. THAT
BEING SAID, I ALSO FEEL THAT BEING
GENUINE, ADMITTING FAULT AND
ALLOWING SPACE FOR OPEN AND
HONEST DISCUSSION COULD BE THE
KEY SKILLS IN DOING THIS.”

FIELD/PRACTICUM
Specific to the field/practicum setting, eight students responded “yes” to feeling more comfortable facilitating
discussions about race and racism. Those who elaborated on their responses shared that they gained confidence,
practical skills, language, and an emphasis on listening as factors contributing to increased comfort levels.
Three students responded “no,” underscoring the importance of leaning into discomforts and being in a space
where they felt ongoing learning was necessary. They also shared that previous experiences served as barriers to raising
discussions about race/racism, that they preferred not to raise discussions, and would only do so if the expression of
racism was extreme.
Nine students responded “unsure,” because they were new to their practicum or did not have field/practicum
experience at the time of survey. Some students were uncertain and afraid of how potential consequences might
impact their education. Additional considerations for comfort in facilitating discussions were dependent on the
existence of an ethical space and concerns about further marginalizing voices of those with lived experiences.

“I still am unsure of this, as I
think there is a part of me that
is still afraid to talk in an
environment that may have
other consequences attached
to it.”
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COMMUNITY
Twelve students selected “yes,” expressing that they would now be more comfortable facilitating discussions about
race and racism in community settings. Students cited their increased confidence, knowledge, and resources as
contributing factors to their comfort in facilitating these conversations.
Six students indicated that they were still “unsure” about facilitating discussions about race/racism in community
settings. Students commented on personal safety, personality traits, and the need for further training as barriers to
facilitating these conversations.

(5) WHAT WAS THE COMMITMENT(S) YOU MADE IN THE WORKSHOP?
During the workshop, facilitators invited students to make a commitment to working against or challenging racism.
Student commitments were related to: (a) ongoing learning, (b) educating others, and (c) speaking up and engaging
in difficult conversations. However, some student commitments made visible how easily one can fall into reinscribing
Whiteness. This was captured in (d) centering the White self. A few commitments were also problematic (e.g.,
“centering the White self”). Commitments that were vague (e.g., “taking steps to be anti-racist” and “challenging
injustice”) are not included in this discussion. Vague comments and certain commitments such as “educating others”
and “centering the White self,” were indicative of the importance of ongoing learning in this area.

(a)
Ongoing
Learning

Commitments to
continuous learning,
ongoing
evaluation of social
work practice and
reflection on biases.
“To continue uncovering
my own biases and
racism, and
implement and antiracist lens in my
practice.”

(b)
Educating
Others

Committing to
educating others
about issues of race
and racism.
“To continue to educate
others in White privilege
as I have had many
experiences where they
feel that I am trying to
minimize the hardships
they have experienced
that are not related to
race but to other
barriers they have
faced.”

(c)
Speaking
Up

Commitments to
engaging in dialogue,
initiating
conversations, and
speaking up about
racism.
“I committed to creating
ethical spaces:
encouraging dialogue,
conversation that
includes dimensions of
experience, conducted
in the spirit of
respect.”
“To step into the difficult
conversations and not
hide behind my White
fragility.”

(d)
Centering the
White Self

Commitments that
centred privilege and
White identity.
"To stop trying to prove
that I am an ally and
accept that only
racialized individuals
can decide whether or
not I am their ally. To
recognize that I don't
need to be labelled an
ally to be validated."
“To take advantage of
my privilege to be
welcomed into an
Indigenous community,
where I can truly listen
to their stories and to
take the time and
energy to reflect on how
my White privilege
influences those spaces
and persons."
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(6) THINKING ABOUT YOUR ROLE AS A STUDENT, WHAT DO YOU SEE IS YOUR ROLE
IN ADDRESSING RACISM IN THE CLASSROOM?
Students were once again asked to consider their role in addressing racism in the classroom. Responses fell into five
domains: (a) challenging; (b) recognizing privilege and checking biases; (c) cultivating spaces; (d) listening and learning,
considering action; and (e) speaking up.

(a)
Challenging

(b)
Recognizing
Privilege

Being someone to challenge racist ideas and address racism to educate, not blame
others.
“As a student, I think that I need to challenge any racism that I notice in a way that educates
others, rather than blames.”

Having an awareness of biases and privileges, and initiating or engaging in conversations
about race/racism.
“I think I need to always invite conversation and reflection, recognizing my lack of experience as
a White female and that I must respect the individual experiences of each person."

Working towards creating and cultivating ethical classroom environments.

(c)
Cultivating
Spaces

“Participate, and perhaps lead, in cultivating 'ethical spaces,' but definitely ensure these spaces
are fostered."

(d)
Listening,
Learning &
Action

Being a learner, a listener, and considering ways to take action against racism.
“My role is actively listening, and ALWAYS learning. My role is to never feel that I am finished
learning how to be anti-racist."

Being someone who will speak up and challenge racism in the classroom.

(e)
Speaking
Up

“Not being a by-stander and be silent, instead it is important to speak up and challenge.”

(7) HOW DO YOU SEE YOURSELF UTILIZING THE KNOWLEDGE AND SKILLS FROM THE
WORKSHOP IN THE UPCOMING SEMESTER?
Students were invited to reflect on the ways in which they would use the skills and knowledge they acquired from the
workshop throughout their upcoming semester as it applied to the classroom, field/practicum, and community.
Fourteen students selected the classroom as a setting to implement their learnings, and nine students selected
field/practicum and community settings as sites to engage in this practice. This difference may be due in part to the
timing and/or completion of practicum, and concerns raised by students of confidence, power dynamics and potential
implications in these settings.

CLASSROOM
Student responses described two general areas for how they envisioned taking up the workshop learnings in the
classroom setting: (1) engaging in, or not avoiding, and (2) being responsible for personal learning.

Engage in dialogue and difficult conversations related to race and racism.

1

“Leaning into my feelings of discomfort and encouraging dialogue around them.”
“Making sure I am not avoiding conversations of speaking when subtle racist actions, comments, attitudes occur.”

2

Take personal responsibility for educating themselves and be intentional about incorporating an intersectional approach to
learning and educating others.

“Being careful not to expect racialized students to educate me.”
“Be deliberate in my approaches as a student and likely instructor in the near future. Ensure the research work I am
involved in attends to the intersectional experiences of individuals, and embed these ideas throughout my work.”
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FIELD/PRACTICUM
Specific to the field/practicum setting, students identified two prevailing areas for implementing knowledge and skills
learning: (1) working with clients; and (2) action, dialogue, and learning. A few students indicated that they would not be
completing a practicum in the upcoming semester, or had previously completed their practicum.

Awareness of how clients are impacted by racism and working to respond to these needs.

1

2

“Having an awareness to be looking for instances of racism or how clients have been impacted by racism and
responding and supporting as best as I can.”

Action-oriented responses to racism, remaining open to difficult conversations, and to acknowledging discomforts and
insecurities

“Feeling more confident to delve into uncomfortable conversations and be real about my own insecurities about the
topic and what my intentions are.”

COMMUNITY
Thinking about how learnings could be applied in the community setting, student's identified how knowledge and skills
could be animated through: (1) dialogue, and (2) action. Additionally, some student responses were unclear and lacked
specificity, underscoring the need for further examination of systems and structures, and opportunities to support
students in identifying actionable ideas for anti-racist change within social work practice.
Engage in dialogue with others about race and racism, beginning with friends and family.

1

“Having difficult and uncomfortable conversations when I encounter racist actions, comments or attitudes.”
“Share the knowledge I have gained with my family; take action to be an anti-racist parent.”
Create space for BIPOC experiences and stories, addressing racism, and advocating for systemic change.

2

“By creating space for BIPOC to guide their own stories.”
“Challenging assumptions and harmful beliefs in gentle ways from a place of curiosity and sharing knowledge.”
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findings

phase iI: workshops, pre & post surveys

Educator workshops covered core concepts and definitions related to racism, power, and privilege, in addition to
implicit bias education, institutional racism, systemic inequalities, impacts of racism, identifying expressions of racism in
education, and facilitating discussions about racism and oppression.

EDUCATORS
PRE-WORKSHOP SURVEYS
Educators were asked to complete a pre-workshop survey, designed to evaluate and measure participant knowledge
and attitudes about racism, anti-racism education and practice. Surveys were sent by email to 27 educator participants,
of which 25 responded.

(1) WHAT WERE YOUR REASONS FOR TAKING THIS WORKSHOP?
Educator descriptions of their interests and reasons for taking part in the anti-racism workshop included (a) personal
interest and learning, (b) teaching and responding to racism in the classroom, (c) supporting students, and (d) allyship.

(a)
Personal
Interest &
Learning

(b)
Teaching

(c)
Supporting
Students

Motivated by personal interests in ongoing learning about race, racism, and
anti-racism, and the opportunity to engage with other educators.
“Interested always in learning more, and looking
forward to discussions with colleagues on these important issues."

Desired to better address racism and incorporate an anti-racist framework
within classroom settings.
“Want to learn more about supporting anti-racism through pedagogy. To learn
about how to intervene when racism occurs in the classroom.”

Motivated to better support racialized students in classroom and
field/practicum settings.
“To build capacity within systems, create safer spaces and supports for racialized
students.”

Motivated to learn how to be an ally.

(d)
Allyship

“I feel as though this is an important topic to be educated on and to continue to
participate in hard conversations and learn how best to be an active ally.”

(2) HOW DO YOU DEFINE RACISM?
Educator definitions of racism included descriptions such as “systemic inequity,” “systemic privileging of White people,”
“mistreating,” and “marginalizing” based on race. These responses spanned three domains: (a) systemic, (b) prejudice
and discrimination plus power, and (c) individual level.
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(3) WHAT DO YOU HOPE TO LEARN IN THIS WORKSHOP?
When invited to share what they hoped to learn, educator responses were specific to: (a) classroom instruction, (b)
personal learning, (c) community and organizational practice, and (d) the general interest in working against racism.

(a)
Classroom

(b)
Personal
Learning
(c)
Community
Practice
(d)
Working
Against
Racism

How to incorporate an anti-racist framework into the classroom, address racism when
it manifests, and how to navigate racism in virtual spaces.
“How to facilitate and support actively anti-racist classrooms. How to support racialized
students.”

How to contribute to personal learning, self-reflection, and to gain confidence in
addressing racism and engaging in difficult conversations.
“I'm open - hopefully to explore ways that as a person of colour, I have internalized some of the
beliefs of White supremacy and act on them to create harm for others.”

To understand the impacts of racism within organizations, and how to make structural
changes through policy.
“How to define this better and explain better. I also want to learn more how this can help with
policy implementation and the ability to make positive changes within my agency.”

Learn ways to stand against and address racism on multiple levels, and work through
possible situations where racism arises.
“I'm hoping it goes deeper than the basics and creates some supported time to address realworld situations and challenges, although going over the basics is always valuable.”

(4) HOW DO YOU DEFINE ANTI-RACISM?
Educators conceptualized anti-racism as: (a) inclusion and equity; (b) actively identifying, challenging, and working
against racism; (c) building solidarity and being an ally; and (d) not supporting racism. A few educators chose to directly
cite definitions offered by anti-racist scholars and activists.

Referring to inclusion, equity, and equality.

(a)
Inclusion &
Equity

“Anti-racism addresses and introduces current day approaches for inclusion of all diverse people in society,
education, employment, housing, justice/legal, culture, tradition, relational, social, political, resources,
language, and overall equity in all areas of an individual’s life.”
“To actively oppose racism and to promote equity and tolerance.”

(b)
Actively
Challenging
Racism

Recognizing, challenging, and taking action against racism.
“Anti-racism is actively working to recognize, name, and dismantle individual and systemic experiences and
expressions of racism.”
“A system of beliefs that understand that racism exists and how it is internalized by those impacted by it, and
holding beliefs that challenge racism and engaging in actions that act to ameliorate its effects or disrupt it or
eradicate it.”

Being an ally and acting in solidarity with BIPOC individuals and communities.

(c)
Solidarity &
Allyship

“It is being an ally and recognizing our own privilege but taking real action actively ensuring that one's
language, practices and behaviours are in line with seeing, hearing and believing the experiences of people
from the BIPOC communities and knowing when to speak up and step aside and allowing them to educate
others around their experiences.”

(d)
Not
Supporting
Racism

Holding individual beliefs and acting in ways that do not support racism.
“A person who does not support ideas, policy, beliefs and hierarchy based on someone's race and is active in
their attempts to level the equity gap between races.”
“Taking definitive steps away from racist practice.”
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(5) DO YOU FEEL COMFORTABLE FACILITATING DISCUSSIONS ABOUT RACE/RACISM
IN CLASSROOM, FIELD/PRACTICUM, AND COMMUNITY SETTINGS?
CLASSROOM
Eleven educators responded “yes” to being comfortable facilitating discussions about race/racism in classroom settings.
Several elaborated, mentioning that they currently taught about racism, included it in their syllabus, felt confident
talking about racism and systemic racism, and posed questions to support students’ understanding of how race/racism
impacted the forms and quality of services clients received. Some discussed the importance of setting guidelines,
ground rules, and intentions, noting the potential for challenges if students were not willing to engage and be
respectful.
“I have done so before, but there is always an element of fear of the situation deteriorating if people are not willing to
engage and be open and respectful - setting up ground rules is critical It must be done, even if imperfectly.”
Three educators indicated “no,” commenting that they were either not practicing in the classroom, felt that they did not
have sufficient knowledge, or felt slightly uncomfortable as the nature of the issues were discomforting but were
essential for learning and growth.
Eleven responded “unsure.” Their responses illustrated varying levels of knowledge and experience in facilitating
discussions about race/racism. While a few educators shared that they did not have expertise facilitating these types of
conversations in a classroom setting, many commented that it would depend on the context, classroom setting, and
levels of student readiness to engage. Some educators described feeling uncertain about addressing or responding to
students who exhibited resistance and denial of issues of race and racism. “While I have spoken to racism I am unsure
about how to address responses from students who disagree with this educational content."

FIELD/PRACTICUM
Fourteen educators indicated “yes,” commenting that their comfort in having these conversations was influenced by
organizational support, their positional power, student openness, and if done one-on-one as opposed to a group setting.
Most educators recognized that, while discussions were challenging, they tended to ensure such issues were discussed
during the field/practicum placement and in practicum seminar.
“When I'm acting as a field instructor in my place of employment, I have an explicit organizational anti-racism
framework to back me up. I also find facilitating these conversations easier in a one-on-one setting.”

Three answered “no” and shared that they were unsure of the agency's influence and support and offered similar
reflections on comfort in the classroom setting. Eight educators indicated they were “unsure” based on level of
experience and context, and felt uncertain due to the pressure to uphold relationships with agencies and field
instructors who expressed racism or justified racist policies. Additionally, some educators described feeling ineffective at
times or “stuck” when they were met with student resistance and denial on issues of racism.

COMMUNITY
Six educators answered “yes”, feeling reasonably or more comfortable in the community setting, mainly when working
in environments that focused on or were open to discussions about race/racism. Five educators answered “no”, with a
few expressing that they either did not practice in the community or did not feel they had sufficient knowledge or the
ability to speak eloquently to the issues. Those who elaborated on their discomfort shared concerns about being
publicly challenged and lacking community organizing experience.
Eleven educators responded “unsure,” expressing uncertainty about where and how to begin, whether they were doing
it right, and questioned their effectiveness in doing so. Some educators also noted that their comfort was dependent on
context, who was being engaged, and having support from others to facilitate the discussion. Safety concerns were
raised by a racialized educator, as such discussions can unjustly burden and be harmful to racialized peoples.
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(6) THINKING ABOUT YOUR ROLE AS AN EDUCATOR, WHAT DO YOU SEE IS YOUR ROLE
IN ADDRESSING RACISM IN THE CLASSROOM?
When invited to reflect on their role(s), educator responses centered around four themes: (a) supporting students to
identify and understand racism, (b) creating and opening space, (c) actively working towards anti-racism, and (d) antiracism in the field/practicum.

(a) Supporting Students
“Facilitate discussion
and inspire students to
read, learn more and
recognize their place in
systemic racism and
what can be done to
change racism.”

(b) Creating & Opening Space

Supporting students
to recognize,
understand,
and address racism.

Creating space for
students to engage in
difficult conversations,
predominantly within
the classroom.

“It is my responsibility to set the tone, work to create
the brave space, hold people accountable in a kind
way... role model how we might have
conversations, listen to people with lived experience
about how the conversations are sitting with them,
acknowledge they are impacted more.”

(c) Working Towards Anti-Racism
“Actively addressing racism, decentering
White voices both students, myself, and
authors. Try to teach students to imagine
ways of being that do not uphold White
supremacy.”

(d) Field & Practicum
Taking an anti-racist
stance in teaching,
learning, and practice.

Taking an anti-racist
stance within
field/practicum
settings.

"Give a good, solid learning
experience; to ensure that the
student does not experience racial
bias at my hands or the hands of
the organization. "

EDUCATORS
POST-WORKSHOP SURVEYS
Educators were asked to complete the post-workshop survey to gain an understanding to what extent the workshop
influenced participant knowledge and attitudes about racism and anti-racism education and practice. Surveys were
sent via email to 27 educator participants of which 17 responded.

(1) BY ATTENDING THIS WORKSHOP, HAS YOUR UNDERSTANDING OF RACISM
CHANGED?
Educators who indicated that their understanding of racism had not changed after attending the workshop shared that
while they found the topics covered to be important, they were basic or foundational. However, several participants
expressed that it was valuable to revisit topics and be reminded of the different ways racism is experienced. One
participant suggested that varying levels of education and training would be beneficial to adapt content for those
entering this work and educators who are further along their journey.
Educators who expressed that their understanding of racism had changed, described these changes as deepened and
more nuanced understandings; specifically as embedded and pervasive within society, distinguishing between racism
and discrimination, and the covert ways racism materializes in the classroom. Many emphasized that personal
experiences and stories shared by racialized educators influenced learning, recognizing significantly different
experiences from White educators: “The main thing that changed for me was hearing from the racialized instructors
about how their experiences intervening were different. I mean, I imagined they were different but it was very
compelling to hear directly from them how they were different.” A few indicated that the workshop offered an
understanding of racism within the context of higher education and appreciated the opportunity to understand racism
and work through responding to racism from different perspectives.
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(2) DID THE WORKSHOP MEET YOUR LEARNING EXPECTATIONS?
Most educators expressed mixed feelings about the content and delivery of the workshop and described that the first
part of the workshop was foundational and lacked opportunities to engage in discussion. However, the second part of
the workshop was more aligned with educators' expectations, allowing for dialogue, sharing of personal experiences,
and working through realistic scenarios. “I was maybe expecting something a bit different. I felt the first day was quite
basic and superficial. The second day was more what I expected but I would have appreciated more time to dig into
these types of meaningful conversations.” Educators emphasized that it would be necessary to have more sustained
and challenging opportunities and time to dialogue through how to respond to racism and dynamics within the
classroom effectively. A few participants commented on the short length of the workshop; a challenge that emerged in
conducting this workshop in the online environment due to the ongoing Covid-19 pandemic.
Educator comments and feedback on the workshop, strongly emphasized the importance of facilitation style and
delivery of content. Key considerations were identified by educators that recognized the importance of the facilitator's
positionality, their willingness to engage the lived experiences of participants, and an experiential and dialogic format
that balanced the learning needs of racialized and Indigenous educators with White educators.
Educators who felt their expectations were met, appreciated the opportunity to discuss difficult topics, share and hear
personal experiences, and learn alongside their colleagues. Additionally, they described gaining more knowledge on the
impacts of racism and how they could bring the topic into the classroom in generative ways. Recognizing the
complexity of racism, participants would welcome another workshop to dig deeper on exploring and responding to
racism at a systemic/structural level. Specific considerations were raised related to the field setting. They shared they
had expected the workshop to be more tailored to field instructors' roles and could have benefited from further
dialogue on how racism materializes in the field environment for students, and ways to respond to racism while
supporting students.

(3) BY ATTENDING THIS WORKSHOP, HAS YOUR UNDERSTANDING OF ANTI-RACISM
CHANGED?
Several educators shared that their understanding of anti-racism had not changed since attending the workshop. Their
feedback indicated they felt the workshop's content and delivery were foundational and did not offer the depth around
anti-racism that they were interested in. Some felt this was a missed opportunity to delve into more in-depth
discussions about systemic racism and anti-racist approaches to challenging existing structures, policies, and processes.
It is important to recognize the changing context in which this project took place. The workshops were informed by
Phase I interviews, which took place in the Fall of 2019, prior to the increased attention to issues of racism, racial justice,
and anti-racism.

“There was an opportunity here for meaningful experience and perhaps even a plan for change to present to the
institution...On many levels not getting into the deeper and harder conversations is not surprising, it is what makes these
things so hard and systemic to begin with.”

Educators who experienced some level of change or deeper understanding, described it as taking place in the following
areas: increased awareness and confidence, appreciation of the nuances and intersectionality inherent in how racialized
peoples experience racism, and recognition of the efforts and action required for anti-racist change in the classroom
and society. As educators entered the workshop with varying levels of understanding of anti-racism, some found the
workshop aligned with their existing anti-racist framework and offered different ways of thinking and acting in an antiracist manner: “The importance of taking action toward anti-racism in the classroom and within society and how to
do this in day to day interactions is much more clear to me now so that I may implement these approaches in my
relationship with others.”

38

REVIVING ANTI-RACISM PEDAGOGY

(4) AFTER TAKING THIS WORKSHOP, DO YOU FEEL MORE COMFORTABLE FACILITATING
DISCUSSIONS ABOUT RACE/RACISM IN THE CLASSROOM, FIELD/PRACTICUM, AND
COMMUNITY SETTINGS?
CLASSROOM
Twelve educators answered "yes" to feeling more comfortable
facilitating discussions about race/racism in the classroom, sharing
that they felt a sense of responsibility to engage in these
conversations regardless of comfort or discomfort. Others felt the
introduction to previously unknown terminology was useful, as well
as having examples of ways to communicate and engage in these
difficult conversations. Some cited their pre-existing knowledge and
experience as contributing factors to feeling comfortable in
facilitating these conversations. Some educators added that their
participation in the workshop did not change their level of comfort.
The four educators who responded "no" indicated that they did not
practice or teach in the classroom environment.
Educators who were ‘unsure’ about feeling more comfortable and
explained that their comfort was context-dependent and they
feared making mistakes. A few educators shared that the second
part of the workshop was helpful as they were able to learn about
other educators’ perspectives on approaching situations in the
classroom where racism manifests.

"I MAY NEVER FEEL 100%
COMFORTABLE
FACILITATING THESE
DISCUSSIONS, AND THAT DOESN'T
REALLY MATTER. IT'S MY DUTY TO
LEAD THESE CONVERSATIONS
ANYWAY. ANYONE WHO DOESN'T
FEEL THAT WAY SHOULDN'T BE
TEACHING IN THIS FACULTY (IN MY
OPINION)."

FIELD/PRACTICUM

“Having these conversations in
field is challenging…I cannot
count the number of times field
instructors have made racist
comments.
Due to the nature of pressure
from our field office to uphold
relationships with field
instructors, because of the field
education crisis, I feel at times
like I do not have a lot of power
in field. I will be honest in
seminar, but in meetings
with field instructors, I am more
careful.”

Sixteen educators answered "yes" to being more comfortable
addressing race/racism in the field/practicum arenas. Some
attributed their increased comfort to what they learned in the
workshop. Educators also expressed their commitment to
supporting students in their response to questions about
race/racism. “It is my responsibility to do what I can to support
students. If I can relieve or shoulder some of the emotional burden
that students experience, then I believe that is what I should do.”
Four educators responded "unsure" stating they found it difficult to
facilitate discussions about race/racism with field instructors,
specifically due to institutional barriers.

COMMUNITY

Twelve educators indicated that they felt more comfortable
facilitating discussions about race/racism in community settings.
Several explained that their experience in community was a factor
for feeling comfortable when engaging in difficult conversations
and addressing racism. Additionally, some shared their
commitment to social equity motivated them to be action-oriented
to address racism. While two educators indicated their comfort level
did not increase after participation, they did not elaborate further.
Seven educators were "unsure' as this would be context-dependent
and was influenced by fears of making mistakes.
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(5) WHAT WAS THE COMMITMENT(S) YOU MADE IN THE WORKSHOP?
Due to time constraints, educators were not asked to make commitments to anti-racist change during the workshop.
However, in the post-workshop survey, educators were invited to identify and describe any commitment(s) made
towards this goal. Commitments focused on working against racism in: (a) teaching, (b) collective/collaborative
learning and exploring organizational change, and (c) personal reflection and learning.

(a)
Teaching

Commitments to
incorporating an anti-racist
framework through
instruction, course content,
activities, supporting
racialized and Indigenous
students, and addressing
racism when it manifests.
“Explicitly add course content and
class activities focused on antiracism to my course outline. In
past, I've felt I could 'weave it in',
but I think that just results in
watering it down or allowing
myself not to go there unless a
situation arises. That's not enough;
I will do better to be explicit and
intentional.”

(b)
Learning & Exploring

(c)
Personal Reflection

Commitments to
collaborative learning with
colleagues and applying
learnings to support
organizational change.

Commitments to continuous
learning, ongoing reflection
of social work practice,
and recognizing
personal biases.

“Creating more opportunities for
discussions on these important
topics among educators so that
we can collectively become more
informed, share resources,
experiences, approaches, and can
support each other.”

“The commitment to learn more,
the commitment to
address and confront my own
feelings of discomfort with difficult
conversations
around racism.”

“I… will be bringing back some
insights to our team
as we are focusing on doing more
anti-racism work within the
agency.”

"I would like to examine where my
own fears of feeling
the backlash of White fragility
influence my decisions on how I
support students of colour
particularly in their field
placement.”

“To continue to address racism in
the classroom in ways that hold
White students accountable and
decenter Whiteness in terms of
the material I teach.”

(6) THINKING ABOUT YOUR ROLE AS AN EDUCATOR WHAT DO YOU SEE IS YOUR ROLE
IN ADDRESSING RACISM IN THE CLASSROOM?
Educators' responses emphasized four core focus areas: (a) leading, facilitating, and engaging in difficult conversations;
(b) identifying and bringing attention to racism; (c) classroom conditions; and (d) responding to racism.
(a) Leading, inviting, facilitating, and engaging in difficult
conversations about racism.

(c) Creating classroom conditions, generally characterized
as “brave spaces.”

“A willingness to engage in these difficult and complex discussions
in a way that is respectful and open and can support students'
personal and professional growth and learning.”

"I believe it is my role to engage students in collectively defining,
creating and maintaining a brave space. I believe it is my responsibility
to call students in when their actions threaten others."

(b) Bringing attention to, and addressing instances of racism
in the classroom.

(d) Responding to racism within the field/practicum setting.

“That it is necessary to acknowledge and address, it is a
responsibility that we should have towards racialized students to
do so.”

"To address any instances of racism immediately and ensure that the
student feels supported and in control of the steps taken to address
the issue.”
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(7) HOW DO YOU SEE YOURSELF UTILIZING THE KNOWLEDGE AND SKILLS FROM THE
WORKSHOP IN THE UPCOMING SEMESTER?
CLASSROOM
Educator responses were characterized into two approaches to incorporate workshop learnings in the classroom
setting: (1) integrating into course content, and (2) recognizing racism and exploring discomforting moments.

Intentions to integrate topics related to anti-racism into course syllabi and materials.

1

“Dedicating learning time in the term to anti-racism.”
“Embedding in course outlines for intentional attention.”
Acknowledging racism and examining discomforting moments within the classroom.

2

“It is always an issue. I will acknowledge it as such and model the willingness to take this out of the shadows.”
“Whether facilitating training or as a student, taking moments to highlight moments of discomfort and be brave,
perhaps raise the idea of 'noticing' events or statements that are racist or otherwise problematic.”

FIELD/PRACTICUM
Specific to the field/practicum setting, educators identified four domains to apply learnings and focus on possibilities for
anti-racist change: (1) validating and supporting students, (2) institutional challenges and issues of power, (3) attuning
to racism and learning moments, and (4) change in the field agency.
Supporting students, with a focus on well-being, validating student experiences, and consideration of student feedback.

1

“It is so important for whatever actions are taken that the student feel validated and supported... Any actions must ensure
that the student's wishes are respected and that they are validated (whether they want to address the racism with the field
instructor or strategize how to finish the practicum).”
Addressing institutional barriers and power dynamics that pose challenges to addressing racism within higher education.

2

"I feel woefully under-supported by the faculty in becoming a sessional instructor in all areas of teaching, not just on this
topic.”
“I would like to do this, but there are many power differentials in field that I wish we talked about more. I am not so sure how
to take this work up.”
Attuning to racism and taking advantage of teaching and learning opportunities.

3

“Be aware of language, body language and tones. Watch for teaching and learning moments rather than shaming
moments.”
“Using some of the ideas around disrupting White solidarity, taking a moment to notice and reflect on dynamics."
Exploring opportunities for change within field agencies.

4

“Bringing insights to the table within a greater agency context, and also ensuring that I have a better skillset should
an instance of racism arise within the agency.”
“Discussions with my team and my agency, self-reflection for myself, incorporating into supervision with practicum
student(s).”

COMMUNITY
Prominent themes that emerged from educator responses about how they sought to work against racism in their
community practices highlighted the importance of: (1) connecting, listening, and showing up for racialized peoples;,
and (2) leadership and action.
Connecting with, listening to, and showing up for racialized peoples.

1

“Ultimately I am not sure I will use skills directly from this workshop in the community as my goal in this area is more around
showing up, participating, and learning from racialized communities right now rather than the classroom/field setting
oriented skills we discussed, but I would certainly use these skills in some kinds of community settings.”
Addressing racism, being action-oriented, and engaging in, leading, or facilitating conversations about racism.

2

“Becoming more active and more involved in larger conversations.”
“It is my responsibility to take a leadership role and to facilitate hard discussions. I cannot remain silent.”
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findings

phase iIi: follow-up surveys

Workshop participants were invited to take part in Phase III of this project. Those who consented to involvement were
asked to complete a follow-up survey two months after the workshop. The purpose of this survey was to determine how
participants used the knowledge and skills acquired from the workshop over the course of the semester.
Survey questions were: (1) Please share any learning or insights you may have gained from attending the anti-racism
workshop; (2) Have you more readily noticed, identified, or examined instances of racism in classroom or practicum/field
settings? (3) Has your current level of understanding of racism increased or remained the same? (4) Has your current
skill level to address issues of racism in classroom, practicum/field, and community settings increased or remained the
same? (5) Has your understanding of anti-racism changed? (6) Have you facilitated discussions about racism? (7) What
was the commitment you made? (8) How have you worked towards the commitment(s) you made? and (9) Did you use
any of the skills learned from the workshop? Additionally, participants were asked to comment on whether they had
engaged with the resources provided to them after the workshop, successful aspects of the workshop, and suggestions
to inform future workshops.

STUDENTS
FOLLOW-UP SURVEYS
Thirteen out of 28 student participants consented to partake in Phase III and completed the follow-up survey.

(1) PLEASE SHARE ANY LEARNING OR INSIGHTS YOU MAY HAVE GAINED FROM
ATTENDING THE ANTI-RACISM WORKSHOP.
Student responses centred around three themes: (a) increased awareness, (b) anti-racist action, and (c) language and
terminology.

(a)
Increased
Awareness

“I learnt the value of seeking
knowledge on how to become
anti-racist. I learnt that
becoming anti-racist is a
process that keeps on growing
by continuously engaging in
learning and practice.”

(b)
Anti-racist
Action

“One of the learnings was that
antiracism requires having lucid
definitions and the view of race
from a power dynamic
perspective rather than just as a
socially constructed concept.”

(c)
Language &
Terminology

“It prompted me to think more
deeply about the language I
use and being more intentional
about racist actions are
described.”
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(2) HAVE YOU MORE READILY NOTICED, IDENTIFIED, OR EXAMINED INSTANCES OF
RACISM IN CLASSROOM OR PRACTICUM/FIELD SETTINGS?
Twelve students indicated "yes," elaborating on their ability to identify instances of racism in the classroom, be critically
reflective, and have greater awareness and understanding of systemic racism. Students gave examples of: witnessing
how racialized and Indigenous students were impacted by racism in the classroom, the extent of systemic racism in
broader societal issues, the marginalization of Indigenous peoples and knowledges in community settings, and working
to explicitly engage issues of racism in their course assignments. One student indicated "no" though did not elaborate
on their response.
“I now notice that whenever a conversation about race and racism comes up in class, racialized students are
expected to provide insight. Sometimes they end up being questioned about their feelings.”

(3) HAS YOUR CURRENT LEVEL OF UNDERSTANDING OF RACISM INCREASED OR
REMAINED THE SAME?
Eleven students indicated that their level of understanding "increased" since attending the workshop. Students gave
examples of how concepts, language, and perspectives introduced in the workshop supported an increased awareness
and broadened understanding of racism and anti-racism. Two students responded that their level of understanding
"remained the same." These two students did not comment on what aspects of learning influenced their current levels
of understanding, rather they elaborated on areas of struggle, future learning, and growth.

(4) HAS YOUR CURRENT SKILL LEVEL TO ADDRESS ISSUES OF RACISM IN CLASSROOM,
PRACTICUM/FIELD, AND COMMUNITY SETTINGS INCREASED OR REMAINED THE SAME?
CLASSROOM
Six students indicated their current skill level had "increased" since attending the workshop. Students shared they were
more comfortable and confident to speak out against racism, diplomatic and articulate in their responses to racism, and
aware of their everyday actions and personal responsibility to attend to racist actions and speech. Four students
indicated this had "remained the same." A few shared that while they could recognize racism, they were still learning
and felt uncomfortable raising their concerns, or expected that their peers would likely bring awareness to a concern. Of
the remaining students, two responded "unsure," indicating they were still learning, and one responded "not
applicable," citing they had not noticed racism in the classroom recently.

FIELD/PRACTICUM
Within the field/practicum context, eight students felt their skill level "increased", feeling greater confidence to be more
vocal, and identifying opportunities to examine and discuss issues of systemic racism during their practicum experience.
One student A few answered that their skill level "remained the same," though did not expand on their selection. One
student was "unsure," and shared that they were “struggling to create realistic expectations of what it means to
address racism or have complete learning goals.” Three students indicated "not applicable" as they had either
completed or not yet commenced practicum, or had not witnessed or experienced racism in the field recently.

COMMUNITY
In the time since the workshop, eight students answered that their skill level "increased," explaining that they had more
knowledge and confidence to address racism in community settings, and had engaged peers, family, and friends in
dialogue about issues of racism. Some shared examples of applying skills in facilitating committee meetings and
support groups. Two students indicated skill levels "remained the same," feeling uncertain in how to broach the
subject, and did not have time to engage in “lengthy conversations.” The two students who were "unsure" explained that
opportunities to engage with others in the community were impacted by current Covid-19 restrictions.
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(5) HAS YOUR UNDERSTANDING OF ANTI-RACISM CHANGED?
Seven students indicated that their understanding of anti-racism "increased." Elaborating on this change, participants
shared their learnings expressing that anti-racism is not passive and goes beyond being non-racist; it requires
discomfort, challenging and working against racism, understanding one's social positioning, and recognizing personal
responsibilities and obligations to work against racism. Six students stated that their understanding "remained the
same," yet expressed being more aware and informed of anti-racism and the impacts of racism on racialized and
Indigenous peoples. One student acknowledged their lack of clarity surrounding definitions of anti-racism.

(6) HAVE YOU FACILITATED DISCUSSIONS ABOUT RACISM?
Nine students responded "yes" to having facilitated discussions about racism. This took place in various settings
including classrooms and research presentations, practicum supervision, online classroom discussion boards, and more
informally with friends, family, and peers. Three students answered "no" and had shared that, while they had not
facilitated discussions, they had engaged in one-on-one conversations.

(7) WHAT WAS THE COMMITMENT YOU MADE?
Asked to recall the commitment(s) made during the workshop, student responses centred around three themes: (a)
ongoing learning, (b) speaking up and engaging in difficult conversations, and (c) actions and taking an anti-racist
stance. While some stated they could not recall their commitment, a few offered reflections on their ongoing
commitments toward anti-racism.

(a)
Ongoing Learning

Commitments and desires to
engage in ongoing learning
about issues of race and
racism.
“To advocate and increase my
knowledge.”
“I believe my commitment was to
continue to learn more about
racism and to support those
experiencing it or fighting it.”

(b)
Speaking Up &
Engaging

(c)
Anti-racist Action

Commitments to engaging
in discussion, speaking up,
and challenging racism.

Commitments centred on
action and taking up an antiracist stance.

"To treat others fairly and with
integrity, to stand up/speak up
when I observe someone that is
being treated unfairly
(experiencing racism)."

"To take action against racism,
rather than just trying not to be
racist.”

"To speak up in instances of
witnessed racism as an ally and
not as the offended party."

“To integrate an anti-racist stance
in my practice.”
“Committing to anti-racist
parenting.”

(8) HOW HAVE YOU WORKED TOWARDS THE COMMITMENT(S) YOU MADE?
Eleven students indicated that they worked towards their commitment(s) by: engaging in conversations about racism;
trainings and courses; engaging with workshop resources and literature; integration into coursework; awareness of
citational practices; curating ethical spaces; intentional use of language and social positionality; speaking up when
instances of racism arose; and in parenting practices. Two students responded "no" and did not provide in-depth
explanations beyond the inability to remember their commitment.
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(9) DID YOU USE ANY OF THE SKILLS LEARNED FROM THE WORKSHOP?
In addition to checkbox selections, participants were asked to share a scenario where skills were applied, identify
specific skills, and its suspected impact. The six students who answered yes provided descriptions of skills including:
awareness of language, racist ideologies and issues of representation, and ways to engage in difficult conversations that
were genuine and productive. Students shared examples but did not elaborate on the impact they suspected their
actions had.
"One skill that I would have learned from the training that I utilized in this discussion was the importance of the kind
of language we use and how it can either perpetuate or interrupt racist ideologies."

Two students indicated they had not used the skills, voicing that the Covid-19 pandemic posed challenges to engage in
discussions, and the opportunity to apply skills had not presented itself. The five students who answered "unsure"
shared that they did not remember specific skills or did not elaborate on their response.

HIGHLIGHTING SUCCESSES & CONSIDERATIONS FOR IMPROVEMENT
HAVE YOU READ OR ENGAGED WITH ANY OF THE RESOURCES THAT WERE SHARED
AFTER THE WORKSHOP?
Ten out of the 13 students who responded to this question shared that they had not read or engaged with any resources
provided after attending the workshop due to time barriers with full-time course work, employment, and practicum
placements. A few found the resource list helpful and shared it with peers and colleagues, while some had referred
back to workshop materials for ongoing learning and reflection.

PLEASE COMMENT ON WHAT ASPECTS OF THE WORKSHOP WERE SUCCESSFUL.
Student reflections offered insight into what worked well in the workshop, highlighting three key areas of success: (a)
opportunities for discussion; (b) facilitation and engagement; and (c) examples, tools, and additional resources.

Appreciation for opportunities to engage in conversations within the group.

(a)
Discussion
Opportunities

“The workshop was very successful in creating a safe space to engage in discussion and to be honest and raw
about our own harmful contributions toward racism.”
“Everything was helpful, the material, the exercises, the group discussion, and the presentation.”

Comments on facilitation, delivery of content, and engagement of students.

(b)
Facilitation &
Engagement

(c)
Examples,
Tools &
Resources

“The co-facilitation format was great; also inviting Dr. Lund to facilitate on Whiteness was helpful. Presenting
scenarios to think through was helpful, and having participants offer their reflections.”
"The story-telling and engaging with audience."

Valuable examples, tools, and resources to support learning.
“This was a phenomenal workshop, from start to finish. I love that it was brought down to a micro level - what
we can do as individuals to achieve anti-racism, and we were provided practical tools to be set up for success.”
“The part that stuck with me the most was taking the responsibility to educate ourselves about racism, rather
than expecting others to educate us. The discussion on microaggressions was also memorable and useful. The
case studies were useful for analysis.”
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SHOULD THIS WORKSHOP BE OFFERED AGAIN, WHAT CONTENT SHOULD BE
REMOVED OR CHANGED?
Opportunities for improvement and changes for future workshops expressed by students primarily focused on content
and timing of training opportunities. One student suggested "There may be benefit to having a staged approach - for
example, an intro and a more advanced workshop. Some of the time spent developing that basic information for
people who have studied anti-racism may be less helpful - they'd benefit from a bigger, deeper challenge." All 11
students commented that they believed the workshop should be offered again, and seven expressed no additional
changes were necessary. Several students insisted that this workshop should be made mandatory in the FSW, offered on
a regular basis, and extended to the broader student body. "It should be offered again and to the broader student
body, like offering a racism course during orientation week, or reading week, this is important information to have
conversations and it has to go beyond the social work faculty, I think new students would benefit from learning how
to stop racist remarks immediately, I know as a new student that would have been helpful."

IF YOU HAD THE OPPORTUNITY TO TAKE ANOTHER ANTI-RACISM WORKSHOP, WHAT
WOULD YOU LIKE TO LEARN?
The majority of students described their desire to learn more about addressing racism and engaging in difficult
conversations, specifically skills to manage emotions during difficult conversations and facilitate generative discussions
that bring awareness to racism. Some also expressed an interest in learning how to practice self-care and disengage
from escalated discussions, how racism manifests in social work practice, and the FSW's response to student
experiences of racism in practicum placements.
“Thinking about practicum, how racism manifests in social work. I would like to see faculty and field coordinators
develop a planned response for students who experience racism in practicum.”
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findings

phase iII: follow-up surveys

EDUCATORS
FOLLOW-UP SURVEYS
Eighteen out of 27 educators consented to partake in Phase III, of which 13 completed the follow-up survey.

(1) PLEASE SHARE ANY LEARNING OR INSIGHTS YOU MAY HAVE GAINED FROM
ATTENDING THE ANTI-RACISM WORKSHOP.
Three themes emerged from educator responses: (a) increased awareness and reflection, (b) engaging in conversations
and addressing racism, and (c) brave spaces. One educator highlighted “how it is important to split the groups so that
people of colour/Indigenous people can have a space to talk and process our experiences.”

(a)
Increased
Awareness

“I have learned some strategies
for addressing racism in the
classroom, particularly moving
into different systems thinking
to respond in a way that is
intentional and does not further
uphold racism.“

(b)
Engaging in
Conversation

“It has provided more insight and
awareness around how aspects of
racism play out without even
realizing it, and helped me to be
more aware of my role in doing
the work to be anti-racist.”

(c)
Brave Spaces

"One thing that was really
affirmed for me was the
importance of creating a brave
space for these types of
trainings/conversations to
happen...to explain why certain
people are chosen to speak
about certain things and how
we navigate when we speak
and when we step back to
listen.”

(2) HAVE YOU MORE READILY NOTICED, IDENTIFIED, OR EXAMINED INSTANCES
OF RACISM IN CLASSROOM OR PRACTICUM/FIELD SETTINGS?
Ten educators responded "yes" and provided specific examples which included: dynamics across racialized and White
students, issues of representation, and how course expectations, content, and assessments are dominated by Western
perspectives. A few educators noticed "the ways in which White students continue to position themselves as
knowledge holders," and how "White students can counter Black and Brown students or argue with them about their
own experiences." Others spoke more generally about instances of racism they had witnessed in social interactions and
the broader society.
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(3) HAS YOUR CURRENT LEVEL OF UNDERSTANDING OF RACISM INCREASED OR
REMAINED THE SAME?
Seven educators indicated that their level of understanding of racism had "increased'" and commented having a
greater sense of awareness, hearing from diverse experiences, and the importance of engaging in conversations and
ongoing learning about racism. One educator commented that their participation in the workshop did not contribute
to this increased understanding. Six educators answered this "remained the same." The few who elaborated
acknowledged that the workshop provided an opportunity to engage in reflection, and that there was still much to
learn and unlearn.

(4) HAS YOUR CURRENT SKILL LEVEL TO ADDRESS ISSUES OF RACISM IN CLASSROOM,
PRACTICUM/FIELD, AND COMMUNITY SETTINGS INCREASED OR REMAINED THE SAME?
CLASSROOM
Five educators indicated their skill level "increased" and commented on their ability to recognize nuances of racism and
White supremacy within the classroom and the organizational setting, and to speak up more in support of racialized
and Indigenous students. Four educators shared this has "remained the same," and that, although they had more
awareness, continual and deeper learning was needed. One educator answered "unsure" but did not expand further.

FIELD/PRACTICUM
Three educators felt that their skill level in this setting had "increased" through multiple factors: personal learning,
focus of course instruction, and awareness that it was acceptable to address such interactions in the field setting. One
educator shared they were “better able to discuss barriers to learning/work/self-care issues with students from diverse
backgrounds.” Seven educators indicated it "remained the same" and spoke of the challenges and concerns in
addressing racism in the field due to power imbalances. “The power imbalances are still there for students. I don't
want to jeopardize their placements.” Speaking to institutional pressures, one educator expressed “This is very
challenging. I notice this immensely in my work. As a liaison, we are put under immense pressure to maintain
relationships with field instructors. I am concerned about disrupting racism in the field and receiving backlash. I feel
complacent in this which is problematic, but I am not sure what needs to happen.” Two educators selected "unsure"
and one commented that this is likely because they had not needed to address racism in this setting.

COMMUNITY
Of the six educators who indicated their skill level "increased," some attributed this to ongoing personal learning and to
being more involved and vocal in addressing systemic racism in their community practice. One educator noted that the
scenario analysis during the workshop, in particular contributed to their overall confidence to address racism in this
setting. Four educators selected "remained the same" and two responded "unsure." The few who elaborated identified
this as an area of ongoing learning to better develop their skills and abilities to address racism.

(5) HAS YOUR UNDERSTANDING OF ANTI-RACISM CHANGED?
Six educators indicated their understanding of anti-racism had "increased" and commented on gaining a better
understanding and the ability to vocalize and articulate this, the importance of actively working against racism, and
emerging academic and societal discourses. Seven educators selected "remained the same" with only two offering
further explanation that the workshop did not offer new understandings of anti-racism for them.
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(6) HAVE YOU FACILITATED DISCUSSIONS ABOUT RACISM?
Ten educators selected "yes" and shared they had incorporated facilitating discussions about racism in various contexts
including classroom instruction, committee meetings, student supervision, as well as among colleagues, friends and
family. Two indicated being "unsure" and explained that it was not clear if they had been the facilitator or if the
discussions were more informal in nature. One educator answered "no" and did not expand on their response.

(7) WHAT WAS THE COMMITMENT YOU MADE?
Asked to recall the commitment(s) made during the workshop, educator responses focused on: (a) classroom, (b)
personal reflection and learning, and (c) addressing racism/taking an anti-racist stance. Several educators also
responded that they did not remember their commitment or did not make one.

(a)
Classroom

(b)
Reflection &
Learning

Commitments to discuss and
address racism in the
classroom environment.

Commitments to continuous
learning, reflection, and
engaging in dialogues and
with discomfort.

“I made a commitment to not be
scared of upsetting students who
are racist in the classroom.”

"Leaning into conversations that
feel uncomfortable and being
more courageous to have the
conversation anyway.”

“To include the discussion in my
classroom and I have
accomplished this task.”

(c)
Addressing
Racism

Commitments to address
racism when it manifests and
engage in anti-racist work.
“Speak directly when racism is in
the environment.”
“To be more intentional with antiracist practice in and out of work.”

“To become more aware and to do
more to educate about racism.
Also to do more reflection on my
own biases.”

(8) HOW HAVE YOU WORKED TOWARDS THE COMMITMENT(S) YOU MADE?
All 13 educators indicated they had worked towards their commitment and gave examples of how they were executing
this. These included planning lectures and discussions, disrupting racism in the classroom, readings of works authored
by racialized and Indigenous scholars and activists, supporting and mentoring racialized and Indigenous students, and
ongoing learning and critical reflection in their personal and professional lives.

(9) DID YOU USE ANY OF THE SKILLS LEARNED FROM THE WORKSHOP?
Three educators answered "yes." Those who elaborated, shared examples of ways they have practiced self-reflection.
One offered an example of how they addressed the racism demonstrated in a student’s statement to engage in a
generative discussion about racism in the classroom. Four responded "no," yet one explained they had incorporated
their learning about anti-racism into their lecture material. Five educators indicated they were "unsure" with two
expressing that they did not feel they had learned any skills specific to the workshop.
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HIGHLIGHTING SUCCESSES & CONSIDERATIONS FOR IMPROVEMENT
HAVE YOU READ OR ENGAGED WITH ANY OF THE RESOURCES THAT WERE SHARED
AFTER THE WORKSHOP?
Five educators answered that they had not engaged with the resources shared after the workshop, many citing that
time was a significant barrier for them. Of the few educators who had explored or read resources distributed to them,
they found the PowerPoint presentation as a useful tool to refer back to, as well as the resources that considered the
Canadian context.

PLEASE COMMENT ON WHAT ASPECTS OF THE WORKSHOP WERE SUCCESSFUL.
Educators perspectives of what worked well in the workshop, highlighted two general areas of success: (a) discussion
opportunities, and (b) examples and scenarios. One educator expressed that it was a “good foundational workshop”
and that it would be valuable to consider a more in-depth follow-up workshop.

Appreciation for opportunities to engage in smaller group discussions with colleagues.

(a)
Discussion
Opportunities

“Being asked to give examples, and having small group discussions. I learned better in this way than in the
parts that were more lecture/presentation format."
"I enjoyed connecting with my BIPOC colleagues."
“Open dialogue and honest conversations are always helpful.”

Examples and scenarios to consider and reflect upon.

(b)
Examples &
Scenarios

“The breakout rooms, real-life examples, talking about systems thinking.”
“The powerpoint information and case scenarios were helpful.”

SHOULD THIS WORKSHOP BE OFFERED AGAIN, WHAT CONTENT SHOULD BE
REMOVED OR CHANGED?
Feedback on opportunities for improvement or changes to the workshop included suggestions about content, facilitator
selection, and facilitation style. Some suggested that the workshop be mandatory for all faculty or included as part of
student orientation. Additionally, one educator recommended "Splitting up the groups into racial affinity groups and
please create more room for BIPOC people to share their experiences,” as they felt this was missing from the
workshop. A number of educators commented on the foundational level of knowledge offered and suggested different
approaches to anti-racist practice, greater focus on institutional racism, and grounding materials in the experiences of
racialized and Indigenous peoples. Related to delivery and facilitation style, educators identified they would prefer:
more experiential and reflection opportunities, engagement with the collective knowledge and experiences of
racialized and Indigenous educators, and trainings to be led by racialized and Indigenous facilitators.

IF YOU HAD THE OPPORTUNITY TO TAKE ANOTHER ANTI-RACISM WORKSHOP, WHAT
WOULD YOU LIKE TO LEARN?
Educators shared that they would be interested in learning about addressing institutional racism in higher education,
content related to current racial justice movements, and opportunities for more in-depth learning. Two areas of focus
were: (a) challenging White supremacy, and (b) content related to practicum/field education. Additional comments
emphasized careful consideration in curating spaces for challenging discussions, guidelines for online engagement, and
thoughts on the selection of the facilitator for future training opportunities. This was thoughtfully articulated by one
educator who expressed: “I am always on the fence about how appropriate it is to learn about anti-racism from White
people. On the one hand, I don't believe that it is the responsibility of people of colour to educate White people and
one of the things White people can do to reduce the demand for POC emotional labour is educate one another; on
the other hand, I don't know that White people, without the benefit of lived experience, can always provide the best
perspective on this topic."
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Recommendations

The following recommendations are informed by the experiences and perspectives of participants drawing from
interviews, workshops, and surveys.

curriculum & profession
1. Thoughtful development, delivery and evaluation of curricula are necessary to engage in critical and antiracist perspectives in the professional and educational spheres of social work.
(a) Development of courses on racism, anti-racism, anti-colonialism, critical race theory, and Indigenous ways of
knowing as part of the core curriculum across regions, levels of education, and areas of specialization.
(b) Critical examination and response to the ways in which the profession of social work is both complacent and
complicit in perpetuating racist ideologies and practices in social work education.
(c) Current social work education is steeped in Western approaches to social work practice and not
representative of the realities of racialized and Indigenous communities and students, necessitating approaches
that embrace multi-centric approaches to social work education.
(d) Future research and studies need to explore how racism and anti-racism are engaged and animated through
pedagogy to inform developments in curriculum, teaching, and learning.

Educators should consider exploring the following recommendations:
(e) Content and materials related to racism and anti-racism should be integrated into, and purposefully
engaged in all courses in a manner that does not tokenize or minimize the legitimacy and value of knowledges
and knowledge holders.
(f) Taking into consideration the institutional pressures and expectations surrounding student evaluation, it is
critical that educators explore and implement approaches to assessment that work against ideas of
achievement steeped in coloniality and racist logics.
(g) Engage in ongoing professional development in the areas of curriculum and pedagogy, particularly critical,
anti-racist, and decolonizing pedagogies to support educators in engaging lived experiences, animating
particular knowledges, and in responding to challenging reactions and dynamics in teaching and learning.
(h) Focused pursuits that engage White educators to be invested and involved in dismantling racism in the
Faculty and working to collectively explore their role(s) in anti-racist efforts.

JANUARY 2021
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workshops & trainings
2. Develop and implement ongoing training opportunities to support students and educators through
effective facilitation, content, and praxis.
(a) Develop and offer various levels of anti-racism education that scaffolds learnings across training levels.
(b) Materials and examples should be grounded in knowledge, text, lived experiences of racialized and
Indigenous peoples, and current movements in the struggle for racial justice.
(c) Topics must include initiatives on White identities and Whiteness to support and challenge those uncertain
of their positions and roles in their desires to work against racism.
(d) Training approaches must: include experiential learning, fulsome discussions, and critical reflection. Inclusion
of storytelling, use of praxis, and calls to engage in difficult and discomforting discussions about experiences and
complicities are necessary.
(e) Approaches must curate an ethical space where learners are invited to enter the dialogue in ways that
recognize and respect that everyone arrives with different understandings and experiences of racism.
(f) Facilitators play a critical role in the success of an anti-racism workshop, requiring that facilitator(s) move with
humility, are engaged and responsive to group dynamics and experiences, and can speak to the current context
surrounding racism and anti-racism from a scholarly and lived experience. Consider co-faciltatated approaches,
led by racialized and Indigenous facilitators with invited presenters on focused topics (i.e. Whiteness).
(g) Educator training should be mandatory and offered regularly, coinciding with program start dates and
potentially with student cohorts. Over the longer term, training should be offered to the broader university.
3. For training and courses, ensure curricula examine terms and concepts used in anti-racist discourse, while
emphasizing the importance of understanding how language serves to interrupt or perpetuate racist
ideologies.
(a) Span ideology to practice, and examination from the systemic to individual levels.
(b) Resist prescribed approaches and encourage participants to take personal responsibility for ongoing learning
about racism and anti-racism.
(c) Recognition that understanding and working against systemic racism can be overwhelming and
unfathomable at times, requiring that learners be supported to identify tangible ways of engaging in anti-racism
in the community and at structural and institutional levels.
4. Recognizing that racism often manifests in the classroom and field in unpredictable and challenging
ways, anti-racism education and training for educators should carefully consider content focus, training
structure, delivery, and facilitation.
(a) Allow for space to share, explore, and work through experiences, recognizing that educator identities shape
experiences and influence how certain bodies and knowledges are responded to within and beyond the
classroom and field.
(b) Employ critical, anti-racist, and decolonizing pedagogies to collectively explore ways to prepare for, navigate,
and respond to issues and dynamics that arise when engaging difficult knowledges.
(c) Support educators to identify actionable ways of engaging in anti-racism at structural and institutional levels
that both acknowledges and complicates the pressures and risks associated with doing so.
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(d) Offer specific education and training initiatives that reflect challenges and experiences of racism in the
field/practicum setting, tailored to the field instructor role in supporting students, and engage in anti-racist
change in the community.
(e) Separate workshop and learning opportunities for racialized and Indigenous peoples to ensure content and
approaches are oriented towards these unique experiences and challenges, which focus on resistance and
exploring curriculum and pedagogical practices as lived.
(f) There is a strong recommendation for such trainings to be led by racialized and Indigenous facilitators who
can draw upon content, curriculum, and pedagogy as connected to experiences of racism, which are intimately
known, felt, and lived.

senior administration
5. It is the responsibility of senior administration to develop a responsive, multi-level action plan and provide
the leadership to identify and addresses issues of racial representation and discrimination within the Faculty
environment to improve the experiences of racialized educators, staff, and students.
(a) Acknowledge and address issues of racial representation of faculty members, sessional instructors, support
staff, and students during hiring, admissions, promotion, and tenure.
(b) Increase supports and preparation for new and recently hired sessional instructors in various areas of
teaching, with a specific focus on responding to issues of racism and discrimination.
(c) Develop clear and explicit processes to support students and educators who experience racism by
addressing issues of racism in all areas of social work education, which include but is not limited to the
classroom, practicum/field, community, and interactions with educators and peers.
(d) Institutional and program pressures to uphold relationships with field agencies and instructors place
students and educators in precarious positions when it comes to raising the issue of racism. Educators and
students need to know they are supported by Faculty administration in order to respond to issues of racism and
discrimination in the field.
(e) Faculty administration can demonstrate leadership in this area by normalizing discussions about race and
racism and embedding ongoing anti-racism education and training in curriculum and professional
development offerings.
(f) Recognition of the distinct corporealities of racialized and Indigenous educators and exploring ways to
thoughtfully acknowledge these realities.
(g) Intentional consideration of who should be teaching courses that are grounded in the social and material
realities of racialized and Indigenous peoples.
(h) Preparation, proactive guidance and supports are needed for educators in navigating racism and challenging
responses in the classroom and field environments.
(i) Supports and tailored learning opportunities for racialized and Indigenous educators that are reflective of the
unique barriers, challenges, and decisions they faced in the classroom, field, and Faculty environments.
6. Create mechanisms to understand the impact across the recommendations, particularly what is and is not
working, and how to improve and advance these changes.
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limitations & considerations
Phase I aimed to recruit 15 educator and 15 student participants. However, there were challenges in recruiting
faculty members and graduate students. In response, recruitment criteria were expanded to include recent FSW
alumni (past 18 months). This extended the window for recruitment activities.
As a pilot study, the capacity for participant recruitment in all phases was limited. As such, Phase I interviews were
only conducted with participants in the Calgary region. Though there was a significant demand for workshop
registration, participation was limited to 30 students and 30 educators. Requests for workshop registration
exceeded the resources to offer additional workshops within the project’s timeline.
The Covid-19 pandemic and public health measures had a significant impact on the timelines and implementation.
The shift from in-person to online delivery required the re-design of Phases II and III to account for the conditions of
online research and facilitation. The duration of workshops shifted from one full-day, in-person seminar to 2-hour
workshops offered over two days. These adjustments impacted participant registration, depth of content, structure,
and evaluation of the anti-racism workshops.
Mid-way through the project, the changing context surrounding societal attention, awareness, and understanding of
systemic racism and anti-racism was brought to the forefront sparked by the deaths of George Floyd and Breonna
Taylor, and BLM initiatives. The workshops offered in this project were informed by interviews with students and
educators conducted between September 2019 and January 2020. There was a significant change in participants’
awareness and understanding of racial issues and the language of anti-racism between Phases I and II which had
important considerations for workshop content and participant expectations.
In Phase III, participation attrition was 53.6% and 51.9% for students and educators, respectively. While the causes of
attrition are not certain, potential influences include additional consent processes, experiences of the workshop,
and timing of survey distribution (i.e., end of term, statutory holidays, and university closures).

conclusion
Implicit and explicit racism within post-secondary institutions is challenging the educational and professional
pursuits of students and educators alike. This project focused on the knowledge and experiences of race and racism
within the Faculty of Social Work at the University of Calgary. While started in Fall 2019, international events
surrounding racism in Spring 2020, specifically the Black Lives Matter movement, highlight the timeliness of its
undertaking and the need for more research and action.
Researchers on this project found that students and educators in FSW have a desire to learn more about race and
racism. Specifically, there is a lack of understanding surrounding racism and anti-racism within FSW. Participants
want to know how to acknowledge and address it in the classroom, the field and the community. Unfortunately,
they feel as though Faculty administration is doing a poor job of preparing them for these situations and many
students and educators struggle with how, where, and when to deal with racism properly. Findings from this project
suggest that engagement with knowledge and alternative ways of knowing are not consistently and thoroughly
included in the course content. This includes within curricula, presentations, books, journals, and class discussions.
Furthermore, the experiences of racialized, Indigenous, and Black students and educators are poorly acknowledged,
validated, and supported in the academic system.
Recommendations to implement within FSW include adding intentional and engaging content in course curricula;
offering more training, resources, and supports to learn about anti-racism; information on how to address racism in
and out of the classroom; and clear-cut policy on how racism will be dealt with. With these changes, FSW could be a
leader on normalizing discussions around race and racism within the broader University of Calgary campus.
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